KIGALI INDEPENDENT UNIVERSITY
(ULK)

B.P. 2280 KIGALI
Tel (250) 0788304081, 0788304086,
0788304084, 0788303667
e-mail: ulk@rwandatel.rwandal.com

Website: www.ulkacrw

i3
e
S
. i

L CCCECEL!

SCIENTIFIC REVIEW OF
THE UNIVERSITY

N°16

DITIONS OF THE KIGALI IN DEPENDENT UNIVERSITY

March 2010



o

"

*

b

0]



TABLE OF CONTENTS

EDITORIAL .........coomiuiiiiuansnisisaiissnsmsmissusssssusenssssssass hesesas 2

1. KARIMUNDA MUYOBOKE AIME
Intoxication as a muitiple defense in criminal law: A lesson

from SOUER AFIICA LAW . oo 4

2. NYIRANSABIMANA VENANTIE

Gender imbalance in secondary and tertiary education and
its effects on the socio-economic welfare of rural
households in Rwanda : A case of Nyakiriba Sector,

RUBAVL DISHICE...vovvvveesressisinnrmenmsnsssstssunaamsssncnasnssse 33

3. PROFESSOR TEMBUE ZEMBELE WA OLOLO
{anguage teaching at Rwanda Tourism University College

(RTUC), challenges and Perspectives ... erseninens 80



EDITORIAIL.

All professions grow, change, build credibility and make improvement
based on the research they conduct and produce. A researcher does not
have his specific job; a researcher is every one whose job function is to
contribute original production of scientific knowledge. Also, research is not
necessarily the only activity of the researcher; other tasks such as teaching
in Universities may be assigned to him as well. This coupling teaching
and research are by far the most common university activities of dons,
Lecturers generally occupy a central place in national research systems, It
is in this way that the sixteenth issue of the ULK Scientific Review is
released to the public with three publications.

Considering that today a significant proportion of criminal offences are
committed by intoxicated persons and that Rwandan and South African
courts; and even overseas courts, have shown an ambivalent attitude to
intoxication, KALIMUNDA Aimé, Dean of the Faculty of law at ULK
Gisenyi, recommends that Rwandan legislature take steps in clarifying the
law on intoxication,

According to Professor Tembue Zembele wa Qlolo, Lecturer at Rwanda
Tourism  University College (RTUC), communication within the national
community needs to be enhanced via the provision of language skills to
citizens, particularly those attending institutions of higher learning. This is
the very essence of the bilingual policy of the Government whose aim is to
train skilled and articulate graduates to serve as the knowledge hub of the
sub region. However, the results recorded in various institutions of higher
learning in the country indicate that language is still a challenge for most
students to the point that the policy is seriously at stake,
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After conducting a research on gender imbalance in secondary and tertiary
education; and its effects on the socio-economic welfare of rural
households in Rwanda, NYIRANSABIMANA Venantie, lecturer at ULK/Kigali
Campus, reveals the even if Rwanda has made enormous good progress
towards in improving access of boys and girls to education at all levels,
and in promoting gender equality within the education system, female
students continue to {ag behind in educational achievement and success.
This particularly is so at the secondary and tettiary levels, where the
enrolment of girls, completion and achievement rates are still low. The case
study of her research is on Nyakiriba Sector (Rubavu District).

The university takes this opportunity to express its deep gratitude to all
those who have contributed significantly to the realization of this 16" issue
of scientific Revue.

Prof. Dr NGAGI M, Alphonse

The Rector
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INTOXICATION AS A MULTIPLE DEFENCE
IN CRIMINAL LAW: A LESSON FROM SOUTH AFRICA LAW

Karimunda Muyoboke Aimé

LLB (Butare), LLM (Prétoria), PhD
Student (National University of Ireland,
Galway) Lecturer of criminal |aw

Kigali Independent University

Introduction

Today, it is proved that a significant proportion of criminal offences are
committed by intoxicated persons'. Intoxication resulting whether from
alcohol, drugs or medication Impairs perception, judgment and muscular
co-ordination. There is intoxication when X has voluntarily or involuntarily
taken any substance capable of altering mood, perception or
consciousness, of loosing inhibitions and self-control, of impairing
movements, reactions, judgments and ability to envisage consequences.
Intoxication removes or reduces the restraints and inhibitions that normally
lead conduct and impairs the capacity to distinguish right from wrong and
to act according to that appreciation?. The mind of a severely intoxicated
person may well be physiologically indistinguishable from a mind Impaired
as a result of severe mental illness, except that for this there should not
be a pathological mental disease for which netther X nor any third person
could not ward off,

MG g Be AN e Tty to Liank, Trofessar Jakand, L2 Binlz friom the Faculby of Liw Gf the Hnversity of Pratoriy (Sauth
Afncal wha guides s werk, and heled s very much i its ethtme. Mony thanks alao Lo Al ULK'S scisnbific research office
whicl secured iternal and exdemal editors, Youu contribution has made st what it 15 and T bear the ful responsibility tor any
rRmiNng mistakn,

L¥here is 5 suffivient corelation hetween alcobol Lse and cases of assault, hewicide, vandalism and — doriestic violence
Becans wihather 1he doniken person nses peisonal cantrol and engage m mmaral Behayior ncluding violence (meral
theory); whether fus aggrossion state is released by pharmacological effects of aleghol (disinhibition theory) or the
alenhal effects joleare the pathulogical ntoxication (stimulation theory]. See John E. liodge “aleohal and violence” in
Famela ). Tayior ted) Vinlence in sty {1993) pp 129130 quated by Clark<on & Keathog Crumwinal law: touf and matedials
(2003 M8 menester & Sullivan Criminagl e theory and doctaine (20043 559,

S iwchell SOt South Arcan ¢ rminal Law-general princiles Af crisinat fae CITEY BUE, Cross dones & Card Infrecuction
T S {10y 20



In such a condition, it was often asked if the intoxicated person knew what
he was doing or if he intended his action. In considering that intoxication
can cause persons to commit crimes which they would never comimit
whitle sober, Rwandan and South African courts; and even OVErseas
courts®, have manifested an ambivalent attitude to intoxication. Reducing
oneself to a drunken state is not a kind of conduct that the legal system
wants to be encouraged.

Article 70, paragraph 2 of the Rwandan penal code provides that voluntary
intoxication is not a defense even when the offender did not intend to
commit the offence before he gets intoxicated. The law remains silent
about involuntary intoxication. Since grounds of justification (self defense,
necessity and obedience to law or t0 manifestly legal orders of legitimate
commanders) are mixed or better confused with grounds of non culpability
(mental illness, constraint, mistake and ignorance) under the first
paragraph of the said article, the question remains the nature of
intoxication broadly speaking”.

Mareover, article 71 excludes the possibility of extending criminal defenses
available under article 70 to co- perpetrators and accomplices. A study of
this provision would imply that all criminal defenses under article 70 are
grounds of non culpability as they operate /n personam. 10 the contrary,
one finds obedience to law ot 0 manifestly legal orders of legitimate
commanders lying beside mental illness and constraint, the former being a
ground of justification that operates /n rem and the two others grounds of
non culpability

' For example in Britain intoxication even mvolunlary ntoxcation does not provide a defence in its own
terns. See respectively DPP v Mafewski [1477] AC 443 (HL) and DPP v Kingston {1995] 2 AC 369 (HL). In
Canada the Supreme Court has hekl that salf-induced automatism could be a defence even f this résulied
from voluntary intoxication. sec Revelie {1980) 48 C.C.C. {2} 267 (ONT. C.A) quoted by Syart Canddant
Crupinai lawe 2 treatse (1995) 111 {n 206}

T hrticle 70 Of the Decree Law no 21/77 of the 18" August 1977 as amended and completed tday
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The concept itself is even unexploited by our legal system, Perhaps
before studying how our courts deal with it practically, it is relevant that
the concept be analyzed theoreticaily. In this regard, Rwandan law has a
lot to learn from the development of South African criminal law that
makes a clear difference between voluntary intoxication and involuntary
intoxication and determines when intoxication can be resorted to as a
defense and when it cannot,

As we shall see later, in South African law until 1981 when the
Chrétien’s case’ changed the rule, courts had already said on behalf of
public policy that voluntary intoxication could never be recognized as a
defence”. Frightened by the effect of the new rule in Chrétien case that
threatened public policy in holding that voluntary intoxication can be a
complete defence to any crime, the legislature enacted the offence of
statutory intoxication by the Criminal Law Amendment Act 1 of 1988,
While discussions are continuing on the judges and legislature’s position
in matter of voiuntary intoxication, the legistature, judges and academics
are unanimous Lo the fact that a severe involuntary intoxication must
always be seen as a defence’.

For Rwandan lawyers as well as for those of South Africa, all the
above-mentioned considerations raise a set of questions, /inter alia:

¢+ When and how does the law take the intoxication into account?
¢+ What kind of intoxication can be a defence (because even
invotuntary intoxication is not always a complete defence)?

Y S v Chrdlien 1981 (1) SA 1097 {A},

"5 dohnson 1969 (1) 5A 201 {A),

TR v Fnes Grant 1949 (1) SA 753 (A), 5 v Hartvany 1980 {3) SA 613 (T): S 1 of the
Criminal Law Amendment Act 1 of 1988; Burchell & Hunt South Afiican Criminal Law ant
procedure- general principles of crmingl iaw {1970} 228; Maré “Criminal law” in Hosten
Introdction to the South African Law and legal theory (1995)1101; Snyman Crinyng/ law
(2002) 222; Burchel & Miiton Principles of criminal law (1997) 262; Burchell “Intoxication
and the  crminal  law™  (1981)  S4/7 188,  Paizes “Intoxication  through  the
Inoking-glass” (1998) 5447 783784,



o What are the effects of voluntary intoxication and involuntary
intoxication as a defence?

+ Why had South African parliament limited courts’ power in
matters of  intoxication?

In this respect, we shall firstly examine those situations in which the
accused has knowingly consumed intoxicating substance and seeks 0
adduce this as evidence that he shouid not be held responsible for the
act committed. Secondly, we shall ook at the defendant who was
intoxicated at the time of committing the offence but whe cannot be
blamed for that intoxicated state. Lastly, hefore conclusion, we shall give
prominence to the ratio legis, area of appiication and limits of the
statutory approach.

1. VOLUNTARY INTOXICATION: A DEFENCE OR AN ELEMENT OF
THE OFFENCE

Voluntary intoxication results from the intentional taking of any
cubstance knowing that it is capable of having an intoxicating effect
which can impair the appreciation of a wrongful act or can prevent to act
in accordance with that appreciation®. The British rule applied in South
Africa until the Chrétien case determined that intoxication of a sufficient
degree can exclude the ‘specific intent’ but not the ‘basic intent’.

In DPP v ajewski, the House of Lords considered that an offence of
specific intent was a crime where the mens rea extends beyond the
actus reus of requires a proof of 'purposive element”. Extensively,
crimes of specific intent are those where the mens rea is essentially
expressed in terms of intent while in crimes of basic intent intention or
negligence suffices for conviction'”.

& gaction 1 (1) of the Criminal Law Amendment Act 1 of 1988 {South Alrica)
YDPP v Majewski supra .,
W gimester & Sultivan 562



This rule has been rejected in Austraiia'!, Canada'’, New Zeelandand"
South Africa™ notahly because the terms ‘specific intent’ and ‘basic
intent” were qualified as ambiguous'®. Nevertheless, for exhausting the
point under study it is hetter to give thereafter the background and
position of the South African law in matter of voluntary intoxication where
there seems to be inconsistency between the idea of public policy and
that of individual justice (1.1) before dealing with it in relation to actio
hibera i causa (1.2)), automatism and negligence (1.3) and insanity or
mental illness {1.4).

I1.1. The public policy versus individual justice

Before 1981, voluntary intoxication coutd never be a complete defence,
Courts drew a distinction between specific intent and general intent, both
being English law principles. The Roman Dutch law'®, while allowing no
justification for crimes committed under the influence of alcohol
contented with drawing a distinction in the degree of punishment.

It led merely to mitigate punishment'. This meant that the accused's
criminal capacity was taken into account at the moment where he had
criminal capacity but lacked it at the material time of the offence because
of intoxication. Accordingly, the intoxicated person should be criminally
liable because, as a normal person, he did a fauit.

M The Queen v O Conner {19807 29 ALR 449,

" R v Daviault (1995) 93 CCC (3d) 21 (SCC),

S Kamipell (1975) 2 NZLR 610 (C.A.) the Court of Appeal held that mtoxication may
affect the intent.

S v Chretien supran A,

S v Chretien Ibidem; Burchell & Milton 262; Loewy Criminal law i & mutshiell ¢ 2000 184,

" Holmes J had already required to call South African the law applied in South Africa even i
it@ roots are Roman Duteh, See Ex Parte De Wirraar 1959 (1) SA 839.
7S v Ndlovis 1965 (4) SA 692 (A) (at 696),
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Having foreseen as well as possible the commission of the crime, the
accused himself rendered guilty of a dolus eventualis and thus an
intentional crime for which a sufficient degree of intoxication can be a
mitigating factor and not a defence’®,

Mindful of the severity of the Roman Dutch rule and of the far-reaching
consequences of allowing voluntary intoxication to excuse in the same
way as insanity, South African law adopted the midway: the rule of
‘specific intent’. In the case of voluntary intoxication of sufficient degree
to negates the relevant ‘specific intent’ the accused would be found guifty
not of the crime charged (as it should be if the Roman Dutch law was
applied) but of a less serious crime!®, This rule has been adopted
because of public policy threatened by the confusion between the state
of intoxication and one of insanity. Justifying the rule of ‘specific intent,

the court in § v Johnsor’’had quoted Wessels J who established the

following criteria in R v Bourke™ for avoiding any misunderstanding:

+ An insane person is a victim of disease whereas a drunken person
induced voluntarily his conditions.

+ It is reasonable to consider that a voluntarily intoxicated person s
respansible for ali acts done In having taken an excess of liquor,

+ To allow drunkenness to be pleaded as an excuse would lead to a state of
affairs repulsive to the community and the regular drunkard would be
more excused from punishment than the sober man.

W 1 i submitted that “such a man is all the more responsible, precisely because he
knowingly put himself into a state of dyscontrol [sic] by drinking Lo excess following
which any thing could happen (and did}". Stone Heakng the riied (1998), Howevet
today the wave is changing in favor of the specific intent principle. See Pradel Droit
pénal général (1996) 562- 563,

gy Johnson supran 5.

U Ihidermn.

<1 Rex v Bourke 1916 TPD 306.
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In this respect, Botha Al in S v Johnson™, leading case until 1981, reached
the conclusion that on grounds of public policy, the fundamental requirement
of voluntariness does not apply to self-induced intoxication.

Then, voluntary intoxication, even f reducing the accused to a so
intoxicated state that he did not know what he was doing except when
resulting in mental illness, can never be a complete defence. It can at most
exclude the specific intent and reduces the crime charged to a lass serious
crime,

In the opposite view, Rumpff C3in S v Chrétien led down firstly the different
degrees of intoxication between these extremes: the ‘dead drunk’ and the
‘slight drunk™'. He stated that an uncontrailed act of a 'dead drunk’ is not an
act for the purpose of the criminal law, Rumpff C1 went on and stated that
if there was a reasonable doubt whether the accused knew the unlawfuiness
of what he was doing or that inhibitions had substantially disintegrated, he
should be qiven the benefit of doubt. The court reached the conciusion
avoided as well as possible, previously by Wessels J*° and later by Botha

1

A

“What we have to deal with lis] a severe blunling of the capacity to
understand the moral qguality of the act in issue, combined with a
drastic lapse of inhibitions. .. this closely resembles, if it is not identical, with
insanity™”.

8 v Johnson supran s,

Sy Chrdtien 1981 (1) SA 1104, The distinction was established by Wessels ] in & v
Borwke1916 TRD 305,

S v Chretien fdem,

S v Bourkel 916 TPD 305,

S v Johnson supran S,

S v Chretien 1981 (1) SA 1105, The court rendered its own the idea found in Hall
General principles of crinvinal baw at 534 quoled by De Wet and Swaenepoel, Strafreg
I E(n 119).
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The most important legal conclusions pointed out in 5 v Chrétien may be

outlined as follows™:

+ If the accused is severely intoxicated so that his muscular movements are
involuntary, he cannot be found guilty of a crime as a consequence of such
muscular movements,

+ Exceptionally, a severely drunken person can completely lack criminal
capacity and as a result cannot be criminally liable at all.

+ The ‘specific intent’ theory when related to intoxication is unacceptable in
South African law and must be rejected. “This means that intoxication ¢an
completely exclude the intention reguired for a cnme.

In rejecting the rule of specific intent established on behalf of public policy,
Rumpff CJ said: “[Tlhereis ... No ocbjection on the grounds of public policy
to deviate from the approach followed in Johnson's case... [Slome one who
is totally intoxicated and does not know what he is doing is not criminally
liable because a muscular movement performed in this condition does not
constitute a criminal act... [then] the accused does not have the criminal
capacity...””® Before this opinion, Rumpff CJ took care to point out what he
himselfheard by public policy contrarily to that held in Jofison’s case:

*... public policy ([or] the legal conviction of the society) does not demand
that the pure systematic legal approach {the protection of the ccused tight]
should be abandoned and that the accused should be punished purely on
the grounds that he voluntarily reached such a state of intoxication that he
could not perform an act in the legal sense of the word, or that he lacked

criminal capacity...”

purely on the grounds that he voluntarily reached such a state of
intoxication that he could not perform an act in the legal sense of the word,
or that he lacked criminal capacity...”

% ¢y Chrétien supran 4; see alse Snyman Strafreg: vonnishundel? Crinunal law, case
ook (2003) 123,

¥ g v Chrdtien supran 20,

30 5y Chrétien supran 24.
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The Chrétien case was a corrective to the unecertainty of the ‘specific intent’
rule which prejudiced the individual's  position at the expense of protecting
society’. Johnson was not punished for his offence but for being in a
drunken state (the doctrine of versari in re f‘/frr;ra)”. Nevertheless, even the
effect of the Chrétien case has been criticized because it aliowed drunken
people to be treated more leniently than the sober people. The reconciling
approach has been brought by the legislature in creating the “offence of
statutory intoxication’. However, the court in S v Hyetien case did nat
change the rule related to the case where an accused consumed an
intaxicant in order ta commit a crime,

1.2, Voluntary intoxication and actio libera in causa

In criminal law the actus reus must be contemporaneous to the mens rea. In
other words, there is no crime without a guilty mind, However the principle
of actio fibera in causa seems to run the contrary. The accused is criminally
liable for an intention formed while sober and executed when he could not
control his conduct because of an intoxicant deliberately taken in order to
execute that intention. Two crcumstances in which the actio libera in causa
may be raised are follows™:

a. The accused deliberately intends to commit a crime and takes
intoxicating substances in arder to give himself ‘Dutch courage' and to go
through with the deed in an intoxicated state.
b. The accused foresees or, as a reasonable man,

ought to foresee the possibility that when he is drunk he might become
violent but fails to take reasonable precautions to ward off harming
others while in intoxicated state,

Y Burchell (19813 5447189,

Y Burcell & Hunt (1970) 232, For mare aboul this doctrine see Laingui {a responsiil-
e pinate dans ancien droit (XVI - NVIIL sigcies) (1970) 199-202.

* Burchell & Milton {1997) 104-105; Burchell {1981) S477 179,
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The first may be qualified as the actio libera in causa stricto sensu.
It requires an actual intention to commit an offence.

The accused uses his inebriated body as an instrument for the purpose
ofcommitting crime™ for which the intention was formed when he was
still  sobet, Three stages can be identified:

a. The intention to commit the crime is formed when the accused was
sober,

b. The accused consumed the intoxicant in order to get courage for
committing the preformed intention.

c. The accused commits the crime under the influence of the
intoxication.

These steps must be considered as a set, They are cumulative and not
alternative. For instance actio libera in causa should not be conceivable
if the accused: (1) preformed the intention to kill ¥ after being
intoxicated but ‘unfortunately’ did it before or after the intoxicated state,
(2) acts under the influence of alcoho! or whatever intoxicant but
without any preformed criminal intention, (3) preformed the criminal
intention (even prided) and get drunk in order to commit the crime but
became for any reason (weakness, fear of rationality) in the way of non
acting.

Nevertheless, the criminal liability is auestioned for the accused who,
even if he preformed the criminal intention and acted in accordance with
this, was so intoxicated that he did not know what he was doing. Is he
guilty whereas he acted like an automaton? South African law has
already held that self-induced intoxication with the purpose of
committing crime can never be a defence or a ground of punishment
mitigation™®.

¥ gpnyman (2002) 223,
¥ oL Mdlove 1965 (4) SABI2 (A); Sv fombard 1981 (3) SA 198 (A).
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In S v fombard™ the trial stated that: "notwithstanding the high alcohol
content of appellant blood when he committed the offence, he
nevertheless knew what he was doing and [+..] he had intention to
kill the deceased.” Here the legal issue is not the accused criminal ca-
pacity because it is scientifically obvious that with 0,299 to 0,31g per 100
mi alcohol in blood, the accused would not know what he was doing¥. The
focal point is that even if the accused did not know what he was doing, he is
‘presumed to know what he was doing’ hecause he preformed the mens rea
and the actus reus had already begun in looking for *Dutch courage’ by
taking an tntoxicant. *[...] the wickedness of his mind before he got drunk
coupled with the act which he intended to do and did do is enough to
condemn him”, stated Lord Denning in Gaflagher™. The taking of an
Itoxicant is a transitional phase in the execution of a criminal work plan.

It is obvious that in such a case the criminal liability “flows from the fact that
the actus reus consists in the setling in motion of causal train of events
which results in the commission of the crime and at that initial stage, the
accused has the necessary criminal intention,®™ n S v Lombard™ the court
stressed this view in holding that: *... because of the appellant’s conduct
before, at the time of and after the attack [it is obvious] that the
appellant knew what he was doing and ... he had the intention to kil ...”
Here, intoxication is described as one of the elements of the crime, The fact
that the accused acted involuntarily does not lead to exonerate his cririnal
responsibility. He is guilty even if, for any reason, instead of killing ¥ he has
killed Z,

Moreover, the actio fibera fir causa should be extended to cases of
antecedent legal intention, negligence and to cases not  involving
intoxication.

* fhuctern,

"5 v Hartyair 1980 (3) SA G613 (A) at 616. It is submitted that such person is in a stale of
“diencephalons” progressively characterized by “apathy, inertia, tremors, cessation of
automatic movements, sweating and dilatation of surface capillaries, stupor and [finally]
coma”. See Cooper ot al Alcohol, drugs and road traffic (1979) 147-157,

“ Attorney General for Northern Ireland v Gallagher [1961] 3AIl E R 299 [HL}.

“ Burchiell & Hunt (1970) 226,

S v Lombard 1981 (3) SA 198,
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Du Plessis has called it the ‘negligent actio fibera in causa’ 1t could be
applied to an accused who becomes severely and deliberately intoxicated
knowing that he will drive a car and once in this state collides with a
pedestrian who is killed. This case is also brought closer to the failure of
taking reasonable precautions to avoid harming others while knowing to be
prone to violence or easily provoked o it once intoxicated™. But it seems
that the criminal liability in these cases (s based more on the lack of
foresight™ than on intention, legally speaking. The accused neglects only to
take necessary precautions but he preformed any intention. If not, would
the driver be guilty of culpable homicide instead of murder as suggested by
Burchell & Milton™ while the actio fibera in causa is never a defence or a
mitigating factor? Why would he be guilty of culpable hemicide il he
intended to kill Y and deliberately consumed the extra drink in order ta get
courage for killing the deceased with his car?

With due respect, to apply the actio Jibera in causa to such cases, it is both a
mistaken extension and an erronaous interpretation of that principle. The
error has begun by its erroneous application in 5 v Baartman™ where the
court wrongly®® basing its decision on the Chrétien case held: "It is wrong
to cofvict someone if he committed an offence while totally non -
accountable [...], even if he had resolved to commit such offence whilst
sober” In justifying its mitigation of sentence the court stated that: “In
such a case {the accused] might be guilty of an attempt to commit such an
offence because he already formed the necessary intent and had already
begun certain actions in execution thereof.” This sentence proves how
much the case was not less an actio /ibera in causa stricto sensu, The
intoxication should not be considered separately from the offence. The
court used the definition provided by the principle but did not reach the
verdict foreseen by it..

41 Oy Plessis * Has it become necessary o consider the negligent actio libera in cau-

sa ?77(1983) 5784,

* Burchell & Milton 105.

M Burchelt (1981) S4L7185.

M yrchell & Milton fhidem.

i ¢ s Baartman 1983 (4) SA 395, For a more critical view see Snyman (2002) 223 (n 30e).
10y S v Chrétien (supran 24), Rumpff G ctated that: “the case where an accused
consumed alcohol in order to be able to commit a crime is of course not i question here.”
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All the same the actio libera in causa is both the elements of its definitton
and the consequence of that definition. This shows how much courts have
difficutty to find the specific and fair meaning of the so-calied ‘negligent
actio livera in causa’ and how much the antecedent legal intention, the
negligence and cases not invalving intoxication do not fit with actio libera in
causa. In 5 v Johnson even if it was proved, the Court did not consider as
an actio fibera in causa the fact that the accused knew or ought to know
that he was viclent once under the influence of alcohol’. In this case there
was not antecedent liability which is the base of criminal responsibility for
actio fibera in causa™, There is antecedent liability if the offender knew or
ought to know that due to some mental defects such as epilepsy, mental
ilness or other infirmity he or she would commit an offence but neglected to
take cautious measures. The voluntary act that started when the offender
could contral himself/ herself culminated in a causal chair of vents leading
to harmful and unlawful results™.

There Is actio fibera in causs when a person gets drunk deliberately in order
to commit a crime. Such person is guilty of committing crime even tough at
the time he commits the crime he acted involuntarily bhecause of intoxication
and must be blamed in the same manner™ as or mostly® than a person who
intentionally commits a crime,

1.3, Intoxication causing automatism and negligent intoxication
Intoxication causing automatism

Automatism can be defined as “the state of a person who, though capable
of action, is not conscious of what he is doing... It means unconscious
Involuntary action.”” Whatever be the reason of the unconsciousness the
accused cannot be said to act either mtentionally or negligently,

CS v lohnson supran 5; See also Burchell (1981) S4£.7179,
" Shyman (2002) 223 (n 306),

“ Snyman (2002) 58.

= Ibidem,

Y8 v Netovis 1964 (1) SA 632 (A).
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Intoxication has been dassified In the same group with  provocation,
concussion, black-out, dissociation, somnambtilism, hypnrosis, epilepsy and
hypoglycemia™. The law contented 10 distinguish® between the ‘sane
automatism’ with which we are dealing here from the ‘insane automatsn’
that is the following section.

Prior to Johnsors case, South African courts had held that salf- induced
intoxication which led to a degree of automalism may entitle an accused o
an acquittal’. In S v Johnson and few vyears before, self- induced
automatism by intoxication may not affect the accused’s guilty but it may be
a factor for the sentence mitigation™. Nowadays, the acts done by a bind
drunk are not different from those of a somnambulist and both are nol
criminal. “In the case of the involuntary muscular spasms of someone wiho
is totatlly drunk, there is no guestion of control and it is unnecessary 1o
philosophize about culpability... Nor does criminal  capacity come o play
here”, has said Rumpff C1°".

Equally, in S v Stelimacher the accused who worked hard the whole day
without eating had consumed a greater part of a hottle of Brandy in the har
in the evening. He had already shot four bullets by random hefore killing the
deceased who entered in the same bar for buying wine, The accused raised
the defence of insane automatism because he remembered only  looking at
sunlight shining through 8 bottle and had forgotten what he did until he
woke up the following day. The court stated that insane automatism was
not medically proved; but that since the accused could reasonably have
acted in a state of sane self- induced automatism at the time of Killing he
was not criminally liable®™.

" Far a general consideration see Burchell & Milton 102-106,
“nyman (2002) 163; Van Qosten (1990) 1 SAC7 3,

Ygee R v A 1962 (1) SA 197 (A)

" Caa § v Kedler 1967 (2) SA 644 5 S v Johnson supran 5.
M8 v Chretien supran 20.

Gy Stefimacher 1983 (2) SA 181
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Rumpff CJ warned that “someone may be described as ‘very drunk’ but
fevertheless act i a way that seems quite rational. He himself may f(orget
what he had done, but this does not mean that his mind did not control his
acts even though his inhibitions might have blunted [sic] by the alcohol, ™"
Here the court was trying with difficulty not to leave the voluntary
intoxication ot an ‘unlocked door’ leading to an unconditionai defence. The
state of automatism must be proved on a preponderance of probabilities by
the  accused. The State has in its favor the presumption that, as a normal
persan, the accused was sane when acting',

b} Negligent intoxication

A person acts negligently when he does not exercise the reasonable care
expected from the standard of the reasonable man in society. In  relation
1o intoxication the following cases may be drawn: (a) the accused
voluntarily get intoxicated in ignoring the effect of the intoxicant that he
wiis taking, (b) the accused get intoxicated but did or could not foresee that
the intoxicant can lead him to be incapable to distinguish between right and
wrong, () the accused get intoxcated knowing that intoxication may cause
his temporary insanity.

The first is the case of an inexperienced drinker whereas the sacond
accused assumed to know when to stop drinking. If one of them is
tharged with a crime requiring negligence as sufficient mens rea {i.e. culpa-
ble homicide), the mere fact that he was intoxicated at the material time of
the offence is enough for finding him negligent. For illustration, in S v
Ndfowy the court found that the youth coupled with intoxication had led the
accused in a strange way of committing crime which he could not commit if
he was sober™. In § v Mdiwene, the accused did not master the effect of the
daggya randomly hought and taken,

ke,

R Kondeatonn 1947 (1) AD 807
S v Nobane 1985 (3) SA 677 (A).
A Nov 1965 (4) SA 692,
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He began by becoming violent in breaking the furniture in his sister's kraal,
He asked to marry a very old woman whereas he was a youngish man. Tt
seermed irrational, The accused assaulted the oid woman i striking her with
an iron bar and killed her. The court (Greenfield 1) stated as follows:

“In the present case, it is clear that the accused had taken this drug,
dagga, voluntarily. He had no apparent motive for the killing, {...] his
behavior at his sister's kraal was completely irrational, We come lo the
conclusion that what he did was done as a result of intoxication produced
by the drug. We are unable to say what intention he had at the fime, il
any, and in these circumstances we hold him guitty of culpable

relit

homicide.

For the third kind of negligence not involving intoxication strictly speaking or
of an absent-mind, we can take an example of an accused who suffers from
digbetes and under insulin treatment. When he fails to eat, well-knowing
that that failure to eat could bring him in a state of hypoglycemia, and
commits a crime in such state, he cannot raise insane automatism. Since
the crime  happened in a state caused by fallure to eat rather than the
diabetes itself, there is no a disease of mind®®. However, if the accused
acted in a state of insanity, he should be not guilty even if such state was
brought about by his negligence®.

Finally, an intoxicated accused can claim that a mistake has been made with
the lack of the mens rea. He can claim the Jack of intention to kill because
he believed shooting at a tree. He can believe also in an erroneous threat
and accordingly act in the way of an unjustified self-defence and harm
others because he himself believed he was under attack, It has been
suggested that in crimes requiring intention, the mistake of the accused to
appreciate  rightly the material circumstances or facts may axclude the
mens red”’,

5 v Neene 1971 (3) SA 260.

5 Seago Criminal law (1989) 169-170,

“ Infra (1.4.). 1t is argued that " in most cases of intoxication, there will be no ¢uestion of
the accused being found to be legally insane. Whete, however, the alcohol or drugs have

produced @ more than transitory effect on the accused’'s mind, it would be possible for the
court to hald that he was insane.” Seago 170,

Y CR Snyman (2002) 227,



20

L.4. Intoxication as a cause of insanity

Diunkenness except where it leads to a state of insanity will not serve as a
defence™. To the question “is absolute drunkenness equivalent to
inzanity?™” Wessels J has afready answered by “Not™", Drunkenness is one
thing and mental iliness to which it leads another thing”. Once mental
disorder that  negates criminal capacity is established, the cause of the
disorder is irrelevant. An insane person is criminally incapable whether the
nsamity is caused by drunkenness or otherwise, has held the Appellate
Division it Rex v Holliday™.

When the accused is in a state of delimum trimens brought about by a
chronic consumption of alcohol, this mental disease will be dealt with under
the law relating to insanity”, According to s 78 (1) of the Criminal
Procedure Act’™ as amended until today:

"A person who commits an act or makes an omission which constitutes an
offence and who at the time of such commission or omission suffers from
mental Hiness or mental defect which makes him or her incapable:

of apprediating the wrongfulness of his or her act or omission; or

of acting in accordance with an appreciation of the wrongfulness of his or
her act or omission, shall not be criminally respeonsible for such act or

OSSO, "

NS s sepran 5,

Y Rey v Aoerke 1916 TPD 306,

e, Kex 1 Kaukakan 1997 AD 8173,

PRes v Moty 1924 AD 250 8260, S v Joimson supra o5 Front this iU follows that South Afrcan e
Nab et the doctiing of the disease model that considers aleohohism as an abnormal inental
cunditicdr andd adopted the habit model that views alcohalics as involved In a normat human process taet
tmiking Bad choices., For this conceptualization see CM Clarkson & HM Keating 427.

CRan v Holtday Ididem, Previously In Rex v Bourke {supra n 22) Inness <J has held that in such case
the night verdicl would be ane of "guilly bul insane” which is equivalent to a verdict af “Not guity” (at
ity Todoy some wiiters still consider thal a menlally il accused undet  diving blessings or satag
lrnchions can furesee and recancike insell with the unlawlulness of his condugt but he considers i as
morally uslitied. See Van Oosten “The insanity defence: its place and role in the criminal law” {1990}
SACAL P A I followes that such accused has a cruminal intertion. Bowever it seems that an accused who,
pecause al drane bleseags, satanic instroclions or whatever else considers his friend with him hey sit as
A tangersus serpenl and bnng a machete stabs him and kills him could not be said to have inlenhan
Lrause s satanic mstruchions o divine blessings have movally justified lus acl. In <uch case, the
accused cognitve functions should be appreciated according Lo the standards behavior of a nonnal
numan being. See Burhell & Hunt 172, Instead of “guilty but insane” the right verdict chould be “not
Yuilty by reason of Insanity”. See Strauss Doctor Patient and the fav (19913 132,

" Menlal Health Care Act 17 of 2002 (South Africa).
“act 51 of 1977 (South Africa),
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Haowever the disturbance of the accused's mental faculties can be rregular in such
an extent that he can be mentally ilt or defective before andjfor after acting. n
Rex v Holliday™, Kotzé A) held that “the accused, whose mind s temporarily
diceased 5o that he is wholly unable to control tws action or conduct, will not be
guilty of any crime.” This section applies only when the accused insanity existed
at the time of the commission or omission of the offence’™®. If it is proved that the
accused acted under the influence of both insanity and intoxication, the court
must find the accused not guilty. It is suggested that "where it cannot be
determined whether intoxication or insanity was the cause of the accused’s
criminal incapacity, the accused should be [...] completely acquitted."””’ Although
the prosecution has been allowed to prove the accused's insanity on the ground
of the justice interest”, the burden of proof is on the accused on a balance of
probabilitiesm.The test for criminal incapacity by reason of insanity and mtoxica
tion incorporates psychiatric and psychological elements™.

I1. INVOLUNTARY INTOXICATION AS A COMPLETE DEFENCE

There is involuntary intoxication when the accused consumed unconsciously o
unwillingly an intoxicant. If the accused committed the crime in a state that he
could not know what he was doing because of involuntary intoxication, he is not
quilty and has a complete defence on the ground of involuntary intoxication®™. The
accused can be involuntarily intoxicated by force or fraud of a third person or by
us self-inadvertence.

II.1. Involuntary intoxication by the intervention of third person
The defense of nvoluntary intoxication is founded on the fact that many peopl
have secret urges for committing crimes but they exercise a self- control and
restraint on their inner behavior. If a person is secretly, maliciously or forcibly
Intoxicated by someone else so that he cannot control his conduct, he should not
be responsible of the act committed in such state because he could not prevent
it",

Y v Mty sepea n Of
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However the effect of intoxicalion must destabilize the accused character for
ratsiteg b as o complete defence™, It was suggested that in such a case “the
real blame should be directed at the third party” who intoxicated the
accused ™. The criminal intention belongs o the third person who acted
through the intoxicated accused.

I1.2. Involuntary intoxication by the accused’s inadvertence

An accused can be involuntarily intoxicated all being aware of taking an
intoxicant. 1f a young girt because of emotional reasons (love, shame, fear or
pity) shares an intoxicant with her lovely boyfriend and becomes severely
intoxicated; can she raise to be involuntarily intoxicated? If the accused has
confused a glass of Sprite and one of Brandy and took the latter instead of
the: former or if he acted after taking an overdose of medicines, can he say
that he was involuntarily intoxicated? It has been answered that the
accused is Minvoluntarily  intoxicated even if a mistake has been made about
the: strength [or the effect] of the [substance] taken.”® The answer should
be the same in a case of intoxication due to emotional reasons, It is consi-
dered that the accused 15 negligent and the intoxication was self-induced®.
In the case where the accused has taken medically prescribed drug or
drugs for therapeutic reasons without warning for its destabilizing or
undesirable  effects, he has the benefit of the deferce of involuntary
mtoxication.

II1. THE EFFECT OF STATUTORY INTOXICATION:
A REESTABLISHMENT OF JOHNSON'S CASE

Asinvoked already, the crime of statutory intoxication has been created by
the Criminal Law Amendment Act 1 of 1988, Before dealing with the limits of
this Act, its purpose and area of application will be  discussed.

HClarkson & Keating 25,

= Movitenn

ol & Sullivan 567,

F Tayian %o Hungerford-Weleh Sourcebook on crimrmal kv ( 19973 234235,
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ITL.1. The ratio legis and area of application of statutory intaxication

In S v Chrétien case the court adopted a “pure legal approach” * according to
which an accused cannot be criminally liable if, at the time he acted, he was 50
drunk that he could not know what he was doing™. The court rejected bath the
punishment based on the ground of public policy and the English “specific
ntent” theory”® according to which a “drunken intent is an intent.” " It followed
that sober persons could be punished for criminal conduct while the same
conduct was excused for drunkards merely because they were voluntarily drunk.
It was yet remarked that “what some might see as a welcome  repudiation of
a flawed theory, others will see as an invitation to take the law in their own
hands.” * This could lead to a more preferential treatment for drunken acaused
than for sober people”. From these critics even supporters of the application
of pure legal theory in S v Clirétien expressed the opinion that because the law
left the  community without protection against intoxicated  accused, it was
imperious for the Patliament to create an offence of statutary intoxication™.

As a reaction to that Chrétien rule according to which voluntary intoxication is a
complete defence to any crime, the legislature passed the aforesaid Ad of
which the sl reads as follows:

(1) “Any person who consumes of Uses any substance which impairs his or her
faculties to appreciate the wrongfulness of his or her acts or to act in
accordance with that appreciation, while knowing that such substance has that
effect and who while such faculties are thus impaired commits any act
prohibited by law under any penalty, but is not criminally liable because his aor
her faculties were impaired as aforesaid, shall be guilty of an offence and shall
be liable on  conviction to the penalty which may be imposad in respect of the
commission of that act.

Ihiciem
#onyman (2002) 229,

S Chrétien supran 4.

@ thidem.

DR v Majewskl st n .

“paizes (1998) 54L7 776,

“3 Snyman (2003) 126,

# A Rabie 4 Bibliography of South African Criminal law- general princpies (19973 G0
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2) M1 any prosecution for any offence it is found that the accused is not
criminally liable for the offence charged on account of the fact that tis faculties
referred to in subsection (1) were impaired by the consumption or use of any
substance, such accused may be found guilty of subsection (1), if the evidence
proves the commission of such contravention,

This section permits courts to apply the same sentence o a defendant who was
mitixicated at the time of the crime as il would impose it on a sober accused
cormnmitting the same offence in the same conditions, The prosecution must
prove beyond @ reasonable doubt the following elements: “(i) the consumption
or use of an intoxicating substance by the accused, (i) the impairment of his
of her  faculties, (i) the accused's knowledge of its effects, {iv) the
commission of an act prohibited by law whilst his or her faculties were so
impaired, (v) a somewhat inconsequential element namely that the accused is
not criminally liable because his or her faculties are so impaired.”** From these
requirements it follows that this section does not apply to the following
situations:

IT1.2. Involuntary intoxication

We have atready expressed Lthe reasons why i S v Hartyarn the court ruled tat
ivoluntary intoxication is always a defence™. It is argued that in making any
reference to “involuntariness” in s 1 the legislature did not intend to worsen the
position of the involuntarily intoxicated accused™. The fact that the accused has
abstract knowledge of the intoxicating effect of the substance does not lead to
voluntary intoxication in terms of s 1(1). The legislature intent should always
prevall and therefore the phrase .., while knowing that such substance has that
effect” must be literally interpreted™.

The main charge

It all requirements of s 1 (1) are complied with, the accused s convicted of a
separate crime., He is not quiltty of having committed the main crime. The
prasecution has to prove that because the accused faculties were so impaired at
the time of the crime he is not guiity on the main charge but quilty of
contravening sl.

B Laange 1989 (1) SACR 199 (W),
TRyl LJOBO (3] SA LTS
baies, (1998 BALT 4

e Styiman (2002) 228 & 232,
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Automatism and absence of intention

According to the Chrétien case, voluntary intoxication is a complete
defence if the accused: (i) was not capable of acting voluntarily, ()
lacked criminal capacity or (iii) was not capable of forming the required
intention for such crime™. From the terms of s 1 it is obvious that the
first and the third possibilities are not covered by the amendment. In
referring only to the lack of capacity, the legislature intended to exclude
the situations in which the accused could not perform a voluntary act
(automatism) or lacked the required intention'®®, For the latter, it is
submilted that the repetitive use of the word “faculties” instead of
“knowledge”, "know” or “being aware of” means that the legislature did
not intend to deteriorate the effect of mistake on liability and kepl intact
the absence of knowledge as a defence even if such absence results
from intoxication™, Otherwise the legislature could have specifically
mentioned the term ‘knowledge’. For automatism, a large interpretation
leads to the question: why could the legislature cover the lack of
capacity and ignore automatism which is more intense than the (ormer?
192 It was held that an automaton accused lacks also capacity' ™"

1I1.3 The limits of the Crimina! Law Amendment Act 1 of 1988

Although the aim of this act is to reconcile the accused justice with the
community justice several reproaches against either its content or 15
formulation have been pointed out. Firstly the Act does not deal with
crimes by omission because of its repetitive referral to the term “act”. An
intoxicated accused who did not comply with his legal duty should not
be criminally liable. The accused must have acted, literally speaking and
not legaily speaking.

8y Chedtion supran 4.

9 paizes (1998) SALT 785 Snyman (2002) 231,
“Sryman (2002) 227 & 231,

% Paizes (1998) 785; Snyman (2002) 231,
TSy fogram 1999 (2) SACR 127,



26

The term “act” cannot be widely interpreted for covering even acts by

onyssio because in criminal law the rule is “restrictive interpretation”"*.

Secondly, the Act does not close all loopholes created by the Chrétien
case. An accused who lacked intention is still acquitted on the main
charge and on the contravention of s1'™,

Thirdly, i departing from the pure legal theory ruled hy the court in
Chretien, the legislature came statutorily to the doctrine of versar in
re ficta which has been critically attributed to the Johnson's judgment!'™
[t is a reestablishment of the Johnson's rule where the accused was not
liable for his deed but for being drunk.

fourthly, the offence of statutory intoxication is extremely wide, It fails to
distinguish between crimes that require a cognitive mental element and
those which do not, The crimes of violence (such as murder) and one of
dishonesty or infringement of another’s property (such as theft} are on
the same level while the interest of the community is not the same in
punishing both categories’’. The legislature has gone too far. The ¢ 1

should be restricted to crimes of violence,

15 S Styman (1995) 55-59,

HEare 1103

MUSnyIan (20023 229 (n332).

FUGnyman (2002} 220 Parzes (1998) SALI 78,
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Finally, section 1 “is wnworkable, ilfogical and inconsistent.™ 11 the
state fails to convince the court that the accused is not criminally liable
on the main charge, “the accused would have to be acquitted on both
the main charge as well as the implied charge of statutory
intoxication”® In § v Mbele, the court held that: ™ In the [..} case
where there was uncertainty as to the accused’s state of intoxication
the state had not proven that the accused’s faculties were impaired and
he [the accused] could accordingly not be convicted of an offence of

contravening s1(1)."*"

S paizes (1998) SALI7T6.
I rare 1103,
1Sy pthele 1991 (1) SA 307,
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Conclusion

in short, one should know that although involuntary intoxication excuses
any crime committed in such state'', a voluntarily intoxicated person had
always  been  caiminally  liable unless the intoxication resulted in
nsanity'’ . Mowever, an accused deliberately intoxicated for getting
Butch - courage” in order to commit a crime could and can never be
excused. The intoxication is an aggravating factor even if such accused
has killed a third person instead of killing Y. Such case of actio fibera in
causa does not fit with dolus evantualis, culpa or cases not involving
intoxication  whether because of lack of antecedent liability or because
Intoxication as a transitional phase in a criminal work plan is absent,

In South Africa, before 1981 the ground of public policy and the British
‘specific intent’ rule'™ which were the strongest arguments for the
criminal liability have been interpreted as a reestablishment of the rejec-
ted old doctrine of versari in re iicta” according to which the accused
was not punished for his deeds but "pureiy on the ground that he

[vatuntarily) ... lacked criminal capacity.”'*" For the first time, in S v
Chrétien the court rejected those rules and held that voluntary
Intoxication can be a complete defence to any crime if the accused acted
mvoluntarily  {automatism), lacked criminal capacity or lacked the

1

mlerttion

TS v Martyare 1980 (3) SA 613 (A).

UGy dodisort supran .

DOP v Magevisk supran 3.

SESymEn (2002 229; Brurchiell (1981) S447179- 180,
TS LRl g 0 2,

U G et supvan A,
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The effact of the Chrétien judgment has been criticized for treating
drunkards more leniently than sober people. It was submitted that
aliowing form to triumph over justice, the court has entitled drunkards to
take the law In their own hands''’.From this gape in law, the legislature
passed the crime of 'statutory intoxication” through the Criminal Law
Amendment Act 1 of 1988 of which section 1 has had the meril of
considering voluntary intoxication at least efther as a mitigating or an
aggravating  factor''. Despite this merit, the limits of this act lead la-
wyers to consider that it is time to amend the Criminal Law Amendment
Act 1 of 1988 in order to make symmetry between the reflection of current
needs of society and the spirit behind it. All these situations are either
vaguely  provided for or merely inexistent in Rwandan criminal law, Since
it is only exceptional for courts to develop domestic jurisprudence in
making laws under article 144 of the 2003 Constitution'", Rwandan
legislature should also take steps of clarifying the law of intoxication. This
requires a specific and comprehensive study that will be the second part of
this ane.

YW paizes (1998) SALF776,
18 Byrchell & Milton 271 & 272; Maré 1103,
12 Constitution of the Repubhic of Rwanda of 4™ June 2003 as revised today.
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GENDER IMBALANCE IN SECONDARY AND TERTIARY
EDUCATION AND ITS EFFECTS ON THE SOCIO-ECONOMIC
WELFARE OF RURAL HOUSEHOLDS IN RWANDA!

A CASE OF NYAKIRIBA SECTOR, RUBAVU DISTRICT

Nyiransabimana Venantie
B.SC. (SOC) U.L
M.A (Gender and Development) KIU

ABSTRACT

The study examined “Gender imbalance In secondary and tertiary
education and its effects on the socio-economic welfare of rural
households in Rwanda using Nyakiriba sector, Rubavu District as a case
study.” A self-administered and directly questionnaire were used as the
main methods of data collection. Nevertheless, interview, cbservation and
documentation review were used to compliment, supplement and validate
data collected through the questionnalre. 348 households out of the 3700
households of Nyakiriba Sector and 12 civil servants were studied. The
study made three important discoveries.

First, the population of Nyakiriba Sector is aware of the importance of
educating women, They know that education for a woman improves
family heaith and the welfare of the family; it increases
economic productivity; enables education of children; reduces
dependency on men and enables women to participate in decision making.

Second, the study revealed that the main causes of gender imbalance in
secondary and tertiary education are: poor academic performance;
marriage and pregnancy; poverty; culture and beliefs; parents’ leve! of
education and even husband and children hinder some women from going
on with their studies after getting married.
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Third, the study further found that gender imbalance in secondary and
lertiary education has negative effects on the socio-economic welfare of
rural households which include:  lower level of economic productivity and
low income; high infant and maternal mortality rates; high birth rates; and
lower level of education for children particularly the girl child. This research
concludes with a number of recommendations for both future interventions
and further research.

I. Introduction

several reports have confirmed the gender imbalance in many domains
around the globe. Many voices have therefore been raised, pleading in
general for gender balance and, in particular gender balance in high
education, Even though there has been focus on the education of women
for decades, women still have unequal opportunities, in terms of less
access to and less participation in the educational system.

According to UNESCQ Institute for Statistics, (2008), gender disparities
tend to increase at higher levels of education. Approximately 63% of
countries with available data have achieved gender parity at the primary
level of education, compared with 37% at the secondary and less than 3%
at the tertiary level.

It is in this context that the researcher, wanted to carry out a research on
gender imbalance in secondary and tertiary education and its effects on the
socio-economic welfare of rural households in Rwanda using Nyakiriba
sector, Rubavu District as a case study.

1.1. Background of the study

In most societies, women are important productive agents in the economy.
In addition to that, they take the primary responsibility within families for
the education and health of their members,
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It ic disheartening, however, that many developing countries undervalue
women's actual and social advancement; some actively discriminate against
them. In many societies, cultural biases against women suppress their  ahil-
ity to contribute to the economy (Newman, 1999).

Education is one of the most important sources of opportunity in any
culture because it is associated with many of life’s chance: the kind of jobs
people have, the amount of money they make, their level of political
influence, and even their health. Yet, an esumate of 965 million people- a
quarter of the world’s adult population cannot read and write. of these,
about two thirds are women  (Lips, 2000).

In developing countries, especially in Africa, women still suffer from serious
differences in literacy and school enrolment. Recently, there has been a
global push toward redressing this imbalance, Improving qirls’ access (0
education with the goal of attaining gender equality is a critical component of
promoting development and meeting the Millennium Development Goals
(MDGs), across Sub-Saharan Africa and around the world.

Educating women is fundamental to economic development and poverty
reduction within the region, to promoting women's human rights, and is
intrinsically linked to improving other development indicators, such as
reducing maternal and child mortality rates, reducing birth rates, and
improving basic health indicators of entire families. Educating girls is also
instrumental in the fight against HIV/AIDS.

Although the importance of educating girls is widely recognized, girl children
continue to lag behind boys in terms of enralment rates, completion rates,
and performance in school (Allisson& Randell, 2007).

in Rwanda, women have limited access to education, Only 47.8 percent
of women are literate, compared to 58.1 percent of men. In terms of
access to primary school, there are no major distortions.
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Nonetheless, the rates for being held back and dropping out continue to
be higher for girls than for boys. The drop-out rate for girls is 15.2
percent, compared tc 7.9 percent for boys, These imbalances are even
more pronounced in rural areas,

A small proportion of girls and women reach university, and the
academic performance of girls is far below that of boys, especially in the
areas of sciences and technology (Ministry of education, 2008), After
the 1994 genocide, Rwanda's new government made a commitment to
strengthen its higher education system as part of its overall
deveiopment strategies for the country.

Although gender imbalance is a glohal issue, several studies have been
conducted in other parts of the world, and none has put a special
emphasis on the gender imbalance in secondary and tertiary education
and its impact on socio-economic welfare of rural households. This
study, therefore, attempted to fill the gap by investigating the gender
Jimbalance in secondary and tertiary education in rural areas of Rwanda
precisely in Nyakiriba Sector, in Rubavu District,

1. 2. Statement of the Problem

Rwanda in general and Nyakiriba Sector in Rubavu District in particular,
face real challenges in relation to gender imbalance in Secondary and
Tertiary education,

It is appreciable that boys and girls almost have equal access to
enrolment in primary schools, and the Government of Rwanda has
invested and made enormous strides forward in improving access of
boys and girls to education at all levels, and improving gender equality
within the education system.
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However, it is surprising and disheartening to learn that girl students
continue to lag behind in educational achievements and access, particularly
at the Secondary and Tertiary levels, where girls’ enroiment, completion
and achievement rates continue to be lower,

According to Rwanda’s Ministry of education statistics, only 20.0% of girls
pass primary six exams, compared to 31.6% of boys (MINEDUC Statistics,
2003). Similarly, at the tertiary level, ih the National University of Rwanda,
only 26% of the female students, graduated in 2003 compared to 74% of
males (Ministry of education, 2008). In Rubavu District, in particular, there
were 2322 boys compared to 1151 in Public Secondary Schools in 2007
(Direction of Education, 2007).

From all the foregoing, it is explicitly clear that there is gender imbalance in
both Secondary and Tertiary education in Rwanda. This poses several
challenges and brings about several questions: What are the causes of such
gender imbalance? Why s it that the enrolment, completion and
achievement rates of females are lower than those of males? What effects
does gender imbalance in both Secondary and Tertiary education have on
the socio-economic welfare of rural households in Rwanda, and in particular
Nyakiriba Sector in Rubavu District? These are scme of the intriguing
questions which the researcher sought to empirically answer through the
study.

1. 3 Purpose and objectives of the study

1.3.1 Purpose of the study

The purpose of the study was to examine gender imbalance in Secondary
and Tertiary education and its effects on the socio-economic welfare of rural

households in Rwanda, using Nyakiriba Sector in Rubavu District as a case
study.
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1.3.2 Objectives of the study

This study sought to achieve the following objectives.
I} To establish the importance the people of Nyakiriba Sector in Rwanda
attach to educating females in Secondary and Tertlary institutions.

i} To identify and analyse the main causes of gender imbalance in
Secondary and Tertiary education;

i) To establish the effects of gender imbalance in Secondary and Tertiary
education on the socio-economic welfare of rural households in Nyakiriba
Sector,

1.4 Research questions

The study was guided by the following questions:

i) What importance do the people in Nyakiriba Sector in Rwanda attach to
educating females?

il) What are the major causes of gender imbalance in Secondary and
Tertiary education?

i) What are the effects of gender imbalance in Secondary and Tertiary
education on the socio-economic welfare of rural households in Nyakiriba
Sector in Rwanda?

1.5. Significance of the study

This study is significant to different categories of people such as the
researcher, future researchers, househelds and policy makers,

Firstly, the study is intended to open the minds of the local communities,
espedcially at district, sectors, cells and households level into understanding
and appreciating the status of women in the society so as to be able to
change their attitudes towards sUpporting gender responsive development
plans and efforts,
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Secondly, the results of the study are expected to assist the Ministry of
Gender and Famity Promotion, In particular, and the Government of Rwanda
in general, in formulating appropriate and realistic policies relating gender,
more so, women access to secondary and higher education. Thirdly, the
study generated suggestions, which might stimulate further researchers to
do more researches on this particular area, addressing gaps in gender
issuies, and incite more researchers to do other related studies.

II, Literature review

2.1 Conceptual Framework

The conceptual framework of this study demonstrates different variables to
be discussed in this study. The variables under scrutiny inciude the

independent variables, dependent variables and intervening/moderating
variables.
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Figure I: Conceptual Framework
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As shown in figure [, the Independent Variable is Gender Imbalance in
Secondary and Tertlary Education. Aspects of the independent variable
{Gender Imbalance in Secondary and Tertiary Education) include:
presence of fewer females compared to males; high level of female dropouts
compared to males; and fewer females graduate compared to males,
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The Dependent Variable represents the Effects on the Socio-economic
welfare of Rural Households which can/may be charactetized by: the
level of productivity and income; infant and maternal mortality rates,
education levels for female and male students; and the birth rates.

Government and Local Authorities’ Strategies as well as the support by
Government and Non-Government (Intervening and Moderating
Variables) may enable females to participate in decision-making, and be
able to exploit their full potential in sacio-economic and political sphere if
they get equal opportunities with males, and vice versa.

This study sought to establish whether or not the above conceptual
framework applies to issues in Nyakiriba Sector, Rubavu District in
Rwanda.

2.2 Importance of education on development

Education is one of the poverty reduction strategies and thereby, it
enabies development among national governments. Social opportunities,
such as education, health and civil liberties are viewed as crucial factors
that contribute to the development and expansion of human being
{Dreze & Amaryta, 2002).

The elimination of poverty and progress towards sustainable
development will only take place with increased and improved levels of
education. Education is at the heart of any national development. The
countries that have made greatest progress in reducing poverty in recent
years are those that have combined effective and equitable investment
in education with sound economic policies.

Education enables people to use and extend their capabilities, develop
skills, improve their livelihoods and increase their earning potential. It
also empowers them to participate in decision-making in the
transformation of their lives.
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Education is central to the achievement of greater equality in society,
including between men and women.

Investment in education for both boys and girls has been shown
consistently to be one of the most important determinants of
development, with positive implications for all other measures of
progress. It is no wonder that education of hoth, boys and girls with a
gender-based framework, is widely acknowledged as heing a single and
most  powerful vehicle of self-advancement and fulfillment of
developmental outcomes for present and future generations of children.

In a more specific way, education of the girl child is widely
acknowledged as the foundation of national development and plays an
important role in ensuring a safer, heaithier, more environmentally
sound world {Banda, 2003).

The effects of education on society, on social, health and economic
relations, is widely recognized due to studies. Different studies in the last
decades have shown that an increase in education enhances the
economic growth. The focus on education for women continued during
the 1990s and results of different researches showed that investment in
this area gave the highest “output” (compared to the earlier
development investments focusing primarily on production and industrial
growth) both at socio-economic, cuitural and political levels.

According to Dreze & Amaryta (2002, p.39), education has five
intrinsic values for improving social and economic conditions in Third
World countries, both benefits for communities and societies, as well as
individual social benefits,
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First of all education gives personal benefits for the individual in terms of
celf-confidence leading to motivation and interests in society. Social
interactions are easier when persons are capable of reading a
newspaper about social and political issues in the community and the
rest of the World.

Secondly, education gives access to a wider range of job oppaortunities
and in general it enables persons to take advantage of economic
opportunities and to participate in local politics.

Thirdly, a higher literacy rate facilitates public debates and demands for
health care, social security and other needs. Public discussions enable
people to hold politicians accountable for their promises of
improvements in the social service sector. Information on one's society
provides better  possibilities for utilizing the service system.

Fourthly, education indirectly prevents child labour to the extent that
implementation of legislation of basic education for all children, force
parents to send their children to school which again give less time for
labour. Entering school broadens horizons for young people, which
means that meeting other children and young people could result in new
ideas of different opportunities in the future.

Fifthly, education and literacy enables oppressed groups in a society to
become politically organized. Being a larger group makes it easier to
insist on one’s rights and demands concerning social and political issues.

An organized group achieves visibility in the society and is harder t©
oppress. The ability to resist oppression not only concerns
disadvantaged groups in society, but education does also have positive
effects within families when girls are being educated (Dreze & Amaryta,
2002, p.39).
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Therefore, the expansion of the opportunity of education to include girls
does not just enhance the capabilities of reading and writing, but Is also
a means to the promotion of gender equality, development and growth.

2.3 Importance of educating women

Education is an essential tool for achieving the goals of equality,
development and peace. Educating girls is one of the best investments a
society can make. An educated woman has the skills, the seif-confidence
and the information she needs to become a better parent, worker and
citizen.

Education is central to the achievement of greater equality in society and
investing in education of girls has especially powerful benefits, not only
for civic participation and family health and welfare, but also positive
implications for all other measures of development. Equal access to and
attainment of educational qualifications is necessary if more women are
to become agents of change (Tuyizere, 2007).

When women are able to attain more education, this can benefit the
family in many ways. Experience shows that when income is in the hands
of women, more money and attention flow to areas such as children’s
education, food and health. Families become more child-focused and
oriented to meeting basic needs.

Women who had completed basic education were able to make use of
health faciiities and service for their children and had a higher interest in
sending their children to school (Dighe, 1998),
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A mother's level of education has a strong positive cotrelation with
family health. Educated girls have better opportunities to earn higher
wages, participate in community life and decision making and are better
informed about health risks that may be relevant to both themselves and
their famities such as HIV/Aids. One area of increasing importance is the
education of women in order to help promote sustainable population
growth.

This education includes, but is not limited to, methods of contraception
and available social programs for aid. It has also been found that when
women receive higher education, they have fewer children later in their
lives in order to focus on becoming prosperous citizens. This not only
reduces the strain of resources on the planet but also promotes the
advancement of the whale human race.

According to World Bank (2002), “educating women and giving them
equal rights... increases children’s chance of surviving to become
healthier and better educated because educated women do a better job
caring for children” Human capital theory suggests that just as physical
capital {machines) adds on people's economic productivity, so human
capital acquired through education improves the productivity of
individuats.

The close relationship between a woman’s level of educational
attainment and higher wage levels is expected to continue in many jobs.
A lack of educational qualifications is a key obstacle for women on
welfare who need greater educational opportunity if they are to acquire
meaningful work (Gwyn& Okazawa , 2001).
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Research world-wide shows that, in general, the economic benefits from
women's education - calculated as the economic rate of return to
education - are comparable to those from men's education. Thus, from
the point of view of economic efficiency, the gender gap in education is
undesirable,

While the economic benefits of educating girls are simiiar in size to the
economic benefits of educating boys, recent findings suggest that the
social benefits from investing in female education are far greater than
those from investing in male education.

spedifically, female education has powerful effects on the total fertility
rate (and hence on population growth), the infant mortality rate, female
disadvantage in child survival, and on child health and nutrition.

By contrast, statistical analyses show that maleschooling has relatively
much smaller effects on these important social outcomes. A large and
growing body of research and experience supports educating women
and girls to achieve among other goals, improved

Nations that have high levels of female school enrolment have
significantly higher levels of economic productivity, lower infant and
maternal mortality, and longer life expectancies than other countries.

In addition to these benefits, the value of education in impraving the
quality of life of women themselves should not be overlooked, The
intrinsic value of education can provide great fuifilment, a higher quality
of life, and confidence to pursue greater achievements.
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According to Tuyizere (2007), literacy in women is important for
improving health, nutrition, and education in the family and empowering
women to  participate in decision-making in society, Investing in
informal and non-formal education and training for girls and women,
with its excepticnally high social and economic returns, has proved to be
one of the best means of achieving sustainable development and
economic growth.

2.4 Causes of gender imbalance in education.

Education for girls is fundamental for development. Yet at secondary
school level, gender disparities widen. In sub-Saharan Africa, 17 percent
of girls are enrolled in secondary school (Allisson & Randell, 2007).
Throughout society, and particularly among poor families, gender hiases
influence parent's decisions regarding school attendance in favour of
hoys.

It is understood that girl's place is in the home and on the farm, in both
the present and the future, thus reducing the relevance of education.

According to Ankerbo & Hoyda ( 2003), one of the main obstacles to
schoo! girls and women in Third World Countries, s the fact that
household work is a great time consumer, which leaves little room for
studying and less energy to the motivation needed for performing well
in school,

The first constraint begins even before enrolment for girls in primary
school. Parents with low income have to make priorities whether it is
profitable enough to send girls to school.
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First of all, boys are prioritized because they are the future providers of
economic security for their parents, while girls’ future roles are to be
married away.

Secondly, sending girls to school deprive the family of instant household
work since girls have 2/3 more of the household work compared to boys.
The rate for enrolment at secondary level decreases strikingly and
dropout numbers for girls during secondary education are high. One of
the main reasons for this is pregnancy and marriage.

Reasons why some girls do not even enter secondary schoot are also that
many girls start primary school later than boys, thereby being mature
before finishing primary school, which means that risk of pregnancy
already is present. Girls attending tertiary level of education also face
many obstacles, Even fewer girls enter higher education and again first
entered dropout numbers are high.

They achieve less than boys and are not encouraged as much as boys to
continue. Even if education is completed, future returns/benefits of
waged labour is limited {Ankerbo & Hoyda 2003).

Moreover, community involvement in the schools is limited, neither
supporting the teachers and the school program, nor families who are
struggling to keep their children in school. The other reason of gender
imbalance is that girls drop out of school before completing for many
reasons:

According to Banda (2003), there is a variety of reasons that prevent
qirls from compieting piimary education level. The main reasons thai
have been doCuiniented In various studies include sacio-economic,  sodic
-cultural, and school related factors,
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Socio-economic factors include family poverty, direct costs of the school
including cost of school materials and levies, and opportunity costs of
schooling.

cocio-cultural factors include pregnancies and early marriages, initiation
practices, parental attitudes and aspirations for children, household
chores, puberty-related issues, death in the family, and caring for sick
parents or relatives. School-related factors include distance to school,
attitudes and perceptions of teachers, lack of female teachers to act as
role models, academic performance, resource allocation within schools,
curriculum length and quality of teaching time.

The major reasons why students drop-out of secondary schools are as
follow: pregnancy, discipline, lack of school fees and other reasons that
include lack of support, sickness taking care of sick parents or relatives.

A number of financial issues restrict the participation of girls from poor
areas. While tuition fees are at the primary level, additional fees for
schoal construction and maintenance, school materials, uniform... and
other costs must be paid by individual families and are a heavy burden
on household budget of the poor. If resources are limited, hoys are
given preference,

At the secondary level, high school fees prevent children from poor
families from accessing secondary school. Many poor families can only
afford to educate a few of their children,

In many cases, sons are often chosen over daughters, both out of
patriarchal social traditions, and because boys are likely to find more
employment opportunities and higher average wages in the future.
They thus constitute a greater return on the family’s investment,
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At the university level, this bias is even more exaggerated. Across the
board, boys are granted entrance to public universities in higher
numbers, and are the recipients of highly coveted government  scho-
larships, Affirmative action within secondary and university admissions is
necessary in order to promote gender equality within  public school
{Allison and Randell, 2007).

A study by Binauli (2002), shows that girls are from lime to time asked
to assist their mothers or guardians in household chores, As a result,
their performance is affected at school and becomes lower than that of
boys. Furthermaore, the same factors spring out at secondary education
level ensuring even fewer numbers at tertiary level.

2,5 Effects of gender imbalance on development.

Gender imbalance in favour of men has a great impact on socio
economic development. Whatever the reason(s), having a large number
of girls outside the formal schooling system brings developmental
challenges to both current and future generations. Individuals, families,
communities and nations are affected. The inability to read, write and
calculate complicates a girl’s efforts to engage in bhoth market-focused
production and household activities as effectively and efficiently
possible. This affects her family’s welfare and diminishes her potential
contribution to the development of the household, local and national
economy.

Low levels of female school enrclment in developing countries as well as
in Rwanda have significantly lower levels of economic productivity, lower
fertility, and higher infant and maternal mortality; not providing girls
with a proper ecucation have negative returns to society overall as well
as to the econoimy specifically,
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because education gives girls the skills, opportunities, and self-confidence
they need to become active contributors to their nation's development;
illiteracy in women is an obstacle for improving health, nutrition and
education in the family and empowering women to participate in decision
-making in society; the lack of formal and non-formal education and
training for girls and women, can't promote sustainable development and
aconomic growth ( Tuyizere, 2007).

The standard of living for girls and women would not be improved in the
areas of health: family planning, nutrition and immunization of pregnant
mothers. A good number of illiterate women are excluded from
economic, political and educational opportunities in the development
process (Lips, 2000).

Because of the lack of appropriate education, women are lower paid and
have lower social status. In all sectors, men hold more prestigious and
higher paid positions, while many women hold less prestigious and 1ess
well paid positions. Women's lower participation in training and in the
technical fields tends to exclude them from jobs and professional
careers in the promising field of high technology. The girls and rural
women farmers cannot require specialized services because of the lack of
education.

Gender disparities impede economic growth, hamper poverty reduction,
and adversely affect human well-being. When women and men are
relatively equal, economies tend to grow faster, the poor move more
quickly out of poverty, and the well-being of men, women and children
is enhanced {Lips, 2000).

To the best of my knowledge, little research has been conducted in
Rwanda on gender imbalance in secondary and tertiary education, The
current study has therefore attempted to fill this gap by investing gender
imbalance in secondary and tertiary education and its effects on the socio
—economic welfare of rural households in Rwanda using Nyakiriba sectar,
Rubavu District as a case study.
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The above fiterature review is relevant to the current study, in that, it raises
critical issues tn gender imbalance especially in secondary and tertiary
education. The themes highlighted above are therefore useful to this study in
thal not only they have inspired the research questions and interview guide,
but also have enlightened the discussion of the findings.

The researcher therefore wanted to establish whether what the scholars put
forward in the reviewed literature are true reflection of what is going on
practically in Nyakiriba Sector, in Rubavu District in Rwanda.
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III. Methodology

3.1 Research design

The study mainly used a case study and survey research designs. These
were used to avoid unnecessary generalizations. Nevertheless, it also
adopted descriptive approach, which used both qualitative technique and
quantitative methods. The qualitative design was used to obtain in-depth
information about gender imhalance in education and its effects on the socio
-economic development in Nyakiriba sector, Rubavu district. This  sector
was selected randomly as one of the rural sector in which gender imbalance
is very wide. The quantitative technique was used to present the findings in
tables 1sing numerical figures and percentages.

The researcher used a self-administered questionnaire which  was
administered to each of the sample population and questionnaire was
designed in accordance with the research objectives and research
questions.

The interview was used because it gave an opportunity for respondents to
express themselves more clearly and to expound more on the topic. An
interview guide was designed by the researcher to guide the interview
process. The interviewees were selected taking into account their knowledge
on the subject under discussion.

3.2 Study population

The study covered the entire sector of Nyakiriba with a population of 18,950
people in about 3,700 households (Monograph of Nyakiriba sector, 2007).
The research concentrated on generating primary data from the poputation,
and the officials of administrative units of the sector. Majority of this
population is illiterate. Nevertheless, a few of this population have gone at
least up to upper primary and secondary levels of education.
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3.3 Sample and sampling procedure

It is often expensive and time consuming to collect data from ali individuals
in the categories of targeted respondents.

3.4 Instruments of data collection

The Instruments chosen for data collection depended on several factors and
these included the followings: the scope, the nature and the object of
inquiry, availability of funds, time factor and the precision required as
recommended by Kothari (1992). The following methods and instruments
were used:

For example, data could not be ebtained from all of the people living in
Nyakiriba Sector, considering the scope and time limits of the study.
Rubavu district was randomly selected for the sutvey because it was easy
for the researcher to access data. One rural sector was randomly selected
because gender imbalance is very wide in rural areas,

From about 3,700 households in  Nyakiriba Sector, the researcher
selected 348 households; added 4 Directors of Primary Schools, 1
Executive Secretary of Nyakiriba Sector, 4 Coordinators of Cells, and 3 Civil
Servants in Nyakiriba Sector, to make a total of 360 persons,

3.5 Validity and reliability of the research instruments

3.5.1 Testing the validity of the research instruments

The validity is the extent to which a measurement instrument actually
measures what it is designed to measure {Amin, 2005). The validity of the
instruments of this study referred to the content of the self administered
nuestionnaire,

To make sure that the questionnaire measured what was intended to
measure, to ensuie the clarity of questions, their effectiveness and the time
required to complete the questionnaire, the researcher assessed its
content validity and reliability.



The researcher used secondary sources in data collection that included
published books, journals, reports, magazines, newspapers and
internet, etc. The researcher also used the institutional libraries such as
the Ministry of Gender and Family Promation, Ministry of Finance and
Economic Planning, etc. This helped the researcher not only to be able
to obtain the background information and literature review of the
research problem, but also to avoid the replication of data already
available and provided the picture of what was known and what was to
be known.

Observation was also used to get actual information on the ground and
relate it to enrich the findings. Observation is a purposeful, systematic and
selective way of watching and listening to an interaction or phenomena as it
takes place. This method was employed to identify the living and working
conditions of women especially the illiterate ones. Much attention was paid
to their socioeconomic conditions as well as how they face their daily
problems.

3.5.2 Testing reliability of the research instruments

In order to test the teliabitity of the questionnaire, the researcher
conducted a prellminary testing of the questionnaire before constructing the
final copies to be distributed later in the field for actual data collection, The
questionnaire was tested to a selected sample, which the researcher
planned to use in the study. Five persons in each cell were given guestions
for testing. This enabled the researcher to improve the gquestionnaire.

They were asked to assess the validity of questions in the questionnaire by
ranking them from 1 to 4 against objectives of the study, and research
questions. 1 stood for not relevant, 2 for somewhat relevant, 3 stood for
quite relevant and 4 stood for very relevant, From there, a Content Validity
Ratio (CVR) and Content Validity Index (CVI) were calculated,
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CVR was calculated by subtracting the total number of items judged to be
not and somewhat relevant from the total number of items judged to quite
and very relevant thereby dividing them to a half of people asked to judge
the questionnaire. The CV] obtained is 0.8, it is accepted because normally
it should be greater than 0.7, (Amin, 2005).

To test the content validity, the researcher used a panel of four
experienced researchers in the domain in to assess their suitability and
relevance to the objectives of the study and research questions;
whether each question in the questionnaire was fundamental and
valuable,

3.6 Data analysis

Primary data were collected from the respondents in sampled
households and secondary data were obtained from literature review,
Data were organized in a more meaningful and interpretive way to
attain the study objectives.

The study employed descriptive statistical tools to analyse quantitative
data obtained from the study, Table of frequency distribution was
prepared whenever necessary as well as the percentage occurrence of
each the response to a particular question., Qualitative data were
analysed by thematic analysis that is an analysis of the main themes as
required in the study. i
The results were tabulated for easy interpretation such that one could
easily visualize the various results as given by the respondents. A
discussion was msde at the end of every theme and was relating to the
objactives of the study
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3.7 Ethical considerations

The study primarily engaged respondents in selected households in
Nyakiriba Sector who were viewed necessary for data collection,
Accordingly, extreme confidentiality was promised and this was
effectively adhered to because the researcher promised secrecy with
regard to the information they provided.

IV. PRESENTATION AND DISCUSSIONS OF FINDINGS.

4.1. Importance attached to education of women by
respondents

The respondents had to answer to the question relating to the
importance of educating women and the answers are mentioned in the
Table XI:

Table I; Importance of educating women.

Importance Frequency | Percentage
Improving family health and well

being of the family 129 35.8
Increasing economic productivity 75 20.9
Contributing to education of chil-

dren 87 24.1
Partaking in decision making 39 10.9
Reducing dependency 30 8.3
TOTAL 360 100

Source: Data field 2008

The research findings revealed that education enables women to
improve their family health; and allows the well being of family

members,
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The respondents stated that an educated woman understands easily the
problems relating to health and hygiene, she knows how to protect
herseli as well as all the members of the family from all kind of
diseases, and she knows easily what a balanced diet should be made up
of as well as how to prepare it.

This study agrees with the findings of Dighe (1998) when he said that
wonen who had completed basic  education were able to make use of
health facilities and service for their children and had a higher interest
in sending their children to school.

Other respondents gave the importance of high level of education of a
woman, by ascertaining that it enables woman to increase
economic productivity and helps her not to be dependent on her
husband.

Banda (2003), in his research carried out in Malawi also found that the
education of parents, especially mothers, has been shown to affect the
cognitive, affective and physical development of the child with improved
nutrition and health.

The study further found from some of respondents that the education of
a woman enables the education of her children. The respondents
explained this by saying that when a woman has high level of education,
she stimulates her children to go to school because she knows the
importance of education.

The results found in Nyakiriba Sector are not different from what Dighe
(1998) came up with: women who had completed basic education had
a higher interest in sending their children to schoal,
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The respondents explained that when a woman has a high level of
education, it is easily for her to get job, so that she can earn money. She
can even create jobs for herself or even improve her daily activity, if
she is a farmer, she will use the modern techniques, and thus, the
productivity will be increased.

The findings of this study are related to the findings of other researchers.
For example according to Dreze and Amaryta (2002, p.39), education gives
access to a wider range of job opportunities, and in general, enables
persons to take advantage of economic opportunities.

According to Tuyizere (2007, p.194), literacy in  woman with  its
exceptionally high social and economic return has proved to be one of the
best means of achieving sustainable development and economic growth,
Banda (2003) also found that education of women is associated with
increased agricultural productivity and higher income.

4.2 Causes that push girls and women to drop out of school.

In the second objective of the study, the researcher wanted to investigate
the causes of gender imbalance in favour of men in the Nyakiriba Sector. The
question that was asked required respondents to give, the causes that
prevent girls and women from continuing the secondary and the tertiary
education. In this question, the researcher wanted to know why Lhere are a
few women in secondary and tertiary education. The table below indicates
the views of the respondents:
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Table I1: Causes of gender imbalance in secondary and tertiary

education
Causes Frequency Percentage
Poverty 66 18.3
Marriage and pregnancy 39 10.8
Lack of interest 21 5.9
Job 45 12.5
Culture 39 10.8
Poor academic performance 63 17.5
Parents’ level of education 60 16.7
Attitude and beiiefs 27 7.5
Total 360 100

Source: Feld data

Concerning gender imbalance in secondary and tertiary education, the

findings revealed many reasons. The major reason is poverty.

Indeed, while primary education in Rwanda is free; parents have to pay
school fees for secondary and Tertiary education. Some parents can hardly
afford such fees because of poverty. This was revealed by Allison and
Randell {2007), when they argued that high schogl fees prevent children
from poor families from accessing secondary school. Many poor families can
only afford to educate a few of their children. In many cases, sons are
often chosen over daughters as indicated in findings.

Another major cause that pushes girls to drop out of Secondary and
Tertiary education is due to the socio -cultural factors that include the
marriage and  early pregnancy. These factors affected more girls or
females. It was reported that most of the girls because of pregnancy left
school and got mairied, it is now a common practice that when a girl is
preghant, she has to drop out of school.
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Most of them are forced by their parents to leave schools so that they
get married and parents  benefit by getting bride dowry. This is going
in line with arguments by Ankerbo and Hoyda (2003} as they suggest
that the reasons why some girls do not even enter secondary school are
also that many girls start primary schoo! later than boys; thereby, being
mature  before  finishing primary school brings about the risk of get-
ting pregnancy.

The social factors, like culture, does affect the girl child in school
because as revealed by where choice is to be made in education, pa-
rents opt to  invest in boys rather than in girls. This is due to the  be-
liefs that girls are not as intelligent as boys and that they have to ook
after their young sisters and brothers and do the housework.

The findings are also in agreement with the findings from Banda (2003)
which indicate that girls drop out of schoal due to socio-cultural factors
that include pregnancies and early marriages, parental attitudes and
aspirations for children, household chores, puberty-related Issues, death
in the family, and caring for sick parents or refatives.

The poor academic performance is another factor that prevents gitls and
women from accessing to school, That is the condition to have access to
Public Secondary Schools and University,

The study shows that in Rubavu Sector in general and Nyakiriba Sector
in particular, there are more girls in private secondary and university
than in public ones. These findings are also in agreement with findings
from (Allison and Randell, 2007) as they indicate that at secondary
school and university fevel, entrance to public institutions that provide
higher quality and lower cost education, are determined on the basis of
performance in primary school and secondary leaving examinations.
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Statistically, girls perform much lower in examinations at all levels, due to
high rates of absentezism. Using examination scores as the criteria for
entrance to public schoulsinstitutionalizes discrimination against women,

The findings revealed also that illiteracy of parents is a factor of paramaount
importance, because when parents are illiterate or have a low level of
education, they do not understand easily the importance of sending a girl
to school, Some of them usually say to their children that they did not study
sl they are not poor. Thus, they do nat perceive the importance of
education appropriately, This has been revealed by Macionis (1999, p.521),
when he ascartained that children whose parents also have little schooling
drop out.

Nevertheless, it shauld be noted that Macionis (1999, p.521) came up with
quite: a different finding as he states that some students drop out because
of problems of - language. Though the mother tongue 15 Kinyarwanda, the
language wused in learming is French, and  English, no one of the
respondents mentioned the language as the causes of girl's drop out of
school.

Children, whase parents have a higher level of education, are much  more
likely to have a home that fasters educational advancement. Even if parents
are not communicating with their children, the latter can see, from their
surroundings that education is important and so they strive to complete
their studies,

4.3 Effects of gender imbalance in favour of men on
development of rural households.

The question was asked to the respondents concerning the conseauences of
gender imbalance in favour of men on socio economic- development welfare
of households as well as the whole country. Table 111 indicates the views of
the respondents on how this issue affects the development of household.
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The use of the Direct method and related teacher-centred approaches
appears fo be the only one way to teach language at all these levels
because learnet-centred approaches seem to challenge the authorily of
language teachers and to weaken their monitoring power. Teachers
want to teach the way they were taught and find innovative approaches
too orthodox to apply while they are expected to act as managers and
facilitators of students' learning.

At the tertiary level, there is a necessity to consider the level of maturity
of the learner and to put him at the core of the teaching activity via a
participative approach. To do so entails a positive change of the mind
set: language is a jumpable hurdle that our students can do away with.
To analyse students before any intervention appears to be the right step
to make,

homogeneous, but the degree of homogeneity is something hard to
determine given the rate of interpersonal differences. In a
learner-centred approach, however, the grouping is done on the basis of
learners’ needs: same needs, same group; different needs, different
groups.

It is the learning needs and not the teaching materials that dictate the
grouping of students. Students may be different as individuals, but their
needs may make them look alike. That is why the leading force is rather
needs’ analysis than level of performance because the latler can be
pocrly assessed.

The success of a language course entails a careful examination of the
contents so that the present spread-out guarantees effective leaning
outcomes.
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This means that a studenl who is in category 5 will have o go through
ievel 4, 3 and 2 hefore s/he can be expected 1o reach the required profi-
ciency level of category 1. Because the course is continuous and
compuisory, there is a possihility to scaffold students’ learning up to the
hest of their ahilities, The challenge is real.

Te address it, there is a necessity to revisit the language teaching package,
a kind of ‘remise en question’ of language programmes at all levels through
a spiralling technique which consists of building upon students’
possession, recycing  their learning  experiences and capitalising on
reasons to learn towards individual full potentials.

Multitingualism was found to be a positive factor in second language
dacguisition and as such, Kinyarwanda native speakers, who are in a
transitional period from monglingualism to multingualism, are in position Lo
acquire English and French if an ecumenical approach to language teaching
is applied.
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However, there lingers the necessity to understand how students with a
language barrier perform well in a system where English is a medium of
instruction. A possible way of looking at this  controversial
performance is either in the complaisance of assessment (marking) or in
the effects of rote memorization if what is assessed is not the
flexibility and lifelong learning, but the ability to memorise lecture notes,

Result 2

The current approach to language teaching focuses more on the
structure of the language (grammar and writing) than on imparting
speaking abilities. The reason for this is that language is being lectured
about and not taught,

The teacher-student ratio in language classes has a negative impacl on
the acquisition of communication skills. In a class of a hundred or so
students, the only approach that lecturers use is the ex-cathedra
method, where the lecturer is in the spotlight and students are simple
admirers, This gives rise to teacher talk, chalk and board leading to
memorisation of rules of good usage.

Result 3

There is a positive move towards the use of English among students.
However, a low leve! of communication abilities in French and Engtish
pushes students to seek refuge in the mother tongue. Loyalty to the
mother tongue is a symbol of nationalism, unity and cohesion. Rwanda
has a unique advantage to share the same national culture through the
use of Kinyarwanda and this is an important asset to preserve for the
acquisition of £nglish.
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Contrastive studies on Kinyarwanda and English/French are likely to shed
more light on areas of difficulty to be emphasised for the enhancement of
the learning of the two languages in furtherance of Rwanda's
simultaneous membership to “Francophonie” and Commaonwealth,

Resuit 4

Students’ needs are neither investigated, known nor attended to properly.
Students are taught languages either as a class or a group whose needs
are simply guessed at. At times, language classes are organised in terms
of departments irrespective of the abilities and needs of the concerned
students, The argument usually put forward highlights the lack of
financial means and related facilities; vyet, lack of adequate
communication skills has more harmful and iong lasting effects than
stiingent  budgetary lines.

Conclusion and recommendations

It is an advantage to rocognise that the provision of quality language
education in institutions of higher learning is a challenge to address and
that the level of language

teaching in primary and secondary school remains low as a result of
teacher training in bilingual approaches used in teaching languages. At
the primary level for example, most teachers are prisoners of their own
generation:  English was not a school subject when they went to school;
yet, the provision of language programmes entails such skills and regular
on-the-job training.

At the secondary level, the emphasis is rather put on the methods of
delivery (i.e. how to teach such and such lesson) than on how students
acquire lanquage and how o harpess the imparfed skills. Tndeed,
students’ current level, their abilities, their needs, their problems, their
strateqies...} constitute & valuable body of information for a committed
language teacher,
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The average score and levels in French and English for those who
studied them and who performed well is set out in the table betow:

Level A B C 3]

A+ A A B+ B B [+ C (- D+ 0O D
French 0o 0o 0] 0 2 1 3 | 1 0 o 0
English 0 0 0 0 0 0 0 0 0 4 1 0
Average [0 O 0 [ O 3 o]l 5 0|0 1 0

Average scores and levels in French and English among best perforning

students at RTUC (2009)

According to the scale used by the National Examinations Council, grade
A is Great Distinction/Excellent, grade B ranges between 70 and 74 %
{Distinction or Very good) while grade C is comprised between 55 and
59 % (Satisfaction or Merit},

The reading of the figures in this table leads to the conclusion that 62.5
% of students performed satisfactorily against 37.5 whose performance
was judged very good. In terms of the distribution, more subjects fall
under grade C than under B, which indicates poor language skills
amongst secondary schoot leavers.

Among those who failed, 22 students out of 38 (57.89 %) did not take
French as a school subject against 42.1 % who studied English. The
difference between the two languages seems to be apparent, not
significant enough from the average student performance in semester
examinations
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In this regard, it appears that the language component is lacking to
corroborate the hypothesis of correlation of language and academic
performance. If language were a factor, the 16 students who studied
English as a school subject in secondary school would have at least got
a pass mark. The failure of students in this group might be refated to
other factors such as the ability to address examination questions, the
level of mastery of the scientific subjects and/or the overall schemata,

The necessity to point out why some students did not or do not
currently have French and/or English as school subject was beyond the
scope of the present paper. Never the less, the practice is that
students have a choice between a restricted number of subject
combinations such as geography-economics-mathematics;
history-economics-geography and general paper or a simple cluster like
humanities, accounting, education, mechanics, bio-chemistry ... and the
inclusion of language highly depends on the combination and on the
year of study. Some batches within the same cluster have had both
French and English, others have had only one and others still have had
none. This recurs to the necessity to question all our practices,

It was further discovered that of those who had studied both French
and English, 50 % had a higher score in French than in English; 30 %
had an equal score in both languages while 20 % had a higher scare in
English than in French.

This means that if the medium of instruction were French, at least 80 %
percent of students would pass the examinations with a grade equal or
superior to a pass, which entalls that the teaching of English still
deserves more effort,
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At RTUC, the picture would be better if language were taught and not
lectured about. In academic contexts, teaching implies showing
somebody how to do something so that they will be able to do it
themselves. In language teaching, it is to help students learn a target
language so that they become effective users of it. Lecturing, on the
other hand, entails giving a talk to a group of people on a subject as a
way of teaching them.

It was during this interaction that the data on the individuai
performance were collected. The student’s speech was not recorded to
avoid the effects of the Observer's Paradox (Labov, 1972b), but judged
on the overall performance of the candidate in terms of the clarity of
the point made, the content of the message, comprehension, fluency,
accuracy, sentence structure and meaning, pronunciation, word choice,
etc. A particular attention was paid to the ability to stick to one language
throughout the interaction and to the guality of the Janguage used.

Secondly, the strategy consisted of advising the student to write an
appeal letter as recommended by the examination regulations, which
would generate written data. From the sampled letters, such elements as
parts of a letter, layout, clarity of ideas, spelling, grammar, overall
organisation, mechanics of writing such as punctuation, paragraphing,
capitalization, etc. were taken into account. Letters were sampled in both
languages, French and English.

Every letter was assigned a letter (A, B, C or D) depending on which
elements were lacking in it. Letters marked with A were lacking in
overall grammar (sentence structure, sentence meaning, mechanics of
writing (punctuation, paragraphing, capitalization); B in vocabulary (word
choice, spelling);
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C in overall organisation {parts of a letter, layout, overall presentation
including marging, neatness,..) and D if one or another convention such
as the choice of the stationery, formulaic language, complimentary close,
signature, etc. was not respected. Sometimes, a same letter would fall
undar different categories.

No student was forced to participate in the study and the identity of
those who participated was kept secret. For the sake of confidentiality,
students were referred to by their registration numbers, The primary aim
of the exercise was not to collect data for analysis, but to provide quality
service to the student. No student felt cheated or unfairly treated,

The data were analysed following the multivariate analysis with a
particular attention on different aspects of Second Language
Acquisition, namely the effects of prior language on subsequent learning
with a parlicular interest in the correlation of language abilities and
academic performance. After the analysis of the data, a number of
findings were made as set out below,

Result 1

Eighty-three percent of the sampled subjects still have difficulties speak-
ing French and English against eighty-eight percent of the same sample
who are unable to effectively communicate in writing.

Two groups of students, those who performed very well and those who
failed in all the modules of the first semester of the academic year 2009
attracted my attention. Here, I wanted to know whether or not language
background had an effect on the performance of the two groups. Qut of
twenty best  performing students who got grade A (Great Distinction),
10 (50 %) had an average scale boundary of 6.5 on their A2 certificate
examination and 10 others (50 %) had a score of 2.8 in average on the
scale used by the National Examinations Council.
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2. The KIST model

In the KIST model, students take language courses concurrently with
their main subjects, sometimes after a foundation semester devoted to
language learning and common subjects. Language subjects {French and
English) are taught throughout the degree programme. For four or five
years, students are taught a variety of language programmes (general
French/English, technical French/English, English for engineers,
English for specific purposes, English for academic purposes...}. The
language programme remains in line with students” fields of
specialisation even if the needs of the students in each stream are only
guessed at.

3. The NLP model

The NLP model assumes that secondary school leavers have had enough
language at primary and secondary school levels, Therefore, language
teaching should be restricted only to the first year of university/college.
This was the policy before the establishment of English as the medium
of instruction at the tertiary level. Such an assumption seems to have
aimed too high with the risk te reach too low.

The results recorded in various institutions of higher learning in the
country indicate that language is still a challenge for most students to
the point that the policy is seriously at stake. An example is that in an
examination at college level, students sometimes find the language a
difficult hurdle to jump and write one part of the answer in English,
ancther in French and the rest in Kinyarwanda. This happens not
because students are not able to learn, but because college language
lecturers have remained the same, monitors and not facilitators, people
who are not ready to change. This is observed through the “teach and
go’ policy, where only the number of hours spent in class counts and not
the outcome of the teaching action.
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Rather ironically, instead of analyzing the language needs and
conducting students’ analyses properly, the congregation has become
slave of published textbooks withoul & sound evaluation of the suitability
of leaching materials al. hand. For instance, the only textbooks used for
the teaching of French are  Girardet 1. & Cridlig J. (1996, 1998, 2000)
Panorama de la langue francaise and Girardet 1.8  Pécheur 1, (2002,
2005) Campus 172, methode de francais and for  English Swan, M, &
Walter, C. (1990} 7he New Cambwidge English  Cowrse for English., With
reference  to the issue of language provision, such a  situation
necessitates an investigation,

Research design

In order o address the challenge of language teaching and learning at
RTUC, a survey was conducted between March 2008 and November
2009, Three hundred and seventy-eight students participated in the
study. They were either first or second year students studying towards a
degree in hotel and restaurant management and travel and tourism man-
agement.

Any student who approached the office of the Registrar for a particular
academic problem was sampled. For example, students who missed one
or another component of the continuous assessment test (CAT) or
whoever did not write an exam for a variety of reasons approached this
office to explain what happened to them, Similarly, those whose marks
were not properly entered or those who had a claim contacted this  of-
fice to lodge their appeals.

The engineered strategy for the collection of data consisted of two
stages, Firstly, the student was requested to explain his/her problem
orally,
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In other words, what students have acguired is not known and what they
lack as language skills is not known. In reality, if students’ language
background information is not known, it will be difficult to make them
reach their full potentials. Similarly, if students’ needs are not identified,
they will not be properly addressed, hence a biased teaching and a poor
student performance.

Finding out the information on students’ needs does not necessarily
mean that teachers will teach only what students want. Of course,
teaching does not take place in isolation; there are certain things such as
institutional goals, language curricula, individual aspirations and natural
abilities that cannot be ignored. Students' analysis helps teachers bring
together the required and desired information in order to formulate
SMART objectives, conceptualize the course contents, select teaching
materials, adjust teaching methods and devise course assessment
strategies. Unfortunately, teachers pay more attention (o generic
principles of traditional language teaching at the expense of students’
analysis, an exercise often considered too onerous to embrace.

What is true in teaching and leatning contexts Is that where language is
a burden, students face a dual level of difficulties: (1) the language in
which the material is taught (medium of instruction} and (2) the
acquisition of the scientific knowledge (understanding the course itself),
The language policy at RTUC is fortunately geared towards the
elimination of the first hurdle so that students access the scientific
knowledge via the most appropriate vehicle,

Discussion

In an attempt to abide by the requirements of the national language
policy and address the challenge of language skills provision successfully,
several efforts have been made so far in various institutions of higher
learning nation-widely.
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These include (1) the Foole Pratique pour fes Langues Modernes (FPLM)
modal, {2} the Kigali Institute of Science and Technology (KIST) model
and (3} the National Language Policy (NILP) model. This paper has
grouped the existing attempts into three models depending on their
respective approach to language teaching.

1. The EPL.LM model

The EPLM modet was in use at the National University of Rwanda (UNR),
in the Kigali Institute of Education (KIE} and in other public institutions,
but was abandoned for inadequate outcomes. It consisted in offering an
intensive language course to students before taking degree courses with
the assumption that a total emersion in a ianguage course will enhance
students” language abhilities,

The course was taking a whole calendar year at the end of which stu-
dents usually pass examinations, sometimes with very high marks, but
the gap between their real performance and what is expected of them
remains quite often widening.

The reason why students’ performance remains poor is that (1) students’
entry level is not properly determined and their learning needs are not
identified; (2) teaching usually takes place in a context where the
teacher-student ratio is too high; (3) the teaching methods used
privilege lteacher talk, chalk and board; and (4) there is a too heavy
emphasis on the structure of the language,

The logical consequence is that students complete the EPLM programme
and are exempted from taking a variety of language-related subjects
such as Techniques dexpression orale el écrite en francais, Anglais I, 11,
I, communication skiffs... when they enter college or university. Such
resulls are somewhat deceptive as  students do not deliver, but believe
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In institutions of higher learning, the implementation of the bilingual
policy has entailed that French-speaking students be taught English and
English-speaking students be taught French so that upon graduation
each student becomes bilingual in the two languages as a prelude to a
trilingual nation (Kinyarwanda-French-English), able to address the
challenges of the globalizing world.

This policy has an advantage for teaching purposes. In situations with
scarce human resources, instead of hiring two lecturers for the same
subject in the same class, one for the English-speaking group of stu-
dents and another for the French-speaking group, the university/college
would recruit only one lecturer as students are expected to cope with
lectures in either language and ensure the same quality of teaching.

In attempt to achieve such a policy, communication within the national
community needs to be enhanced via the provision of language skills to
citizens, particularly those attending institutions of higher learning. This
is the very essence of the bilingual policy of the Government whose aim
is to train skilled and articulate graduates to serve as the knowledge hub
of the sub-region. To impart the necessary communication and soft skills
to graduating students remains the only avenue to making them
refevant, competitive and industry-ready.

However, the provision of language skills to students in colleges and
universities, particularly at RTUC, is a real challenge to address because
the current language teaching approaches overlook some important
principies of need-based teaching.

Indeed, performance problems our students face in language classes are
a result of teachers not paying attention to students' interests; they
ignore students’ needs and end up teaching inappropriate raterials via
inappropriate methodologies.
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Problent

Three in five students who regdistered in Rwanda Tourism University
College (RTUC)Y between 2008 and 2009 declared themselves bilingual in
both French and English. However, the analysis of their performance
reveals that 83 % of them are unable to sustain a conversation in either
language and 88 % of the sampled students still have serious difficuities
communicating in writing. This is a challenge if RTUC and sister
institutions want to ensure that language s not a barder o the
acquisition  of  scientific  knowledge and/or a hindrance to the
development of students’ full potentials.

The problem is that the gap between language provision and the
expected outcomes tends to widen and that the overall student
paerformance falls short of the yardstick by far in comparison with the
amount of time and effort devoted to language teaching: teachers teach,
but learners do not learn and do not perform up to the expectations
partly because of inaccurate teaching and related cholices,

Research questions

Since language is an important tool in the transmission of scientific
knowledge, there is a necessity to ensure that students’ level of
communication skills is worth the invested effort.

Language is a precious commodity; if needed, a strong model should be
provided, That 15 why accurate information on students’ ability to
communicate is fundamental and worth investigating, With this view in
perspective, the paper attempts to answer the following and related
aquestions:

e Why is students’ level of language so low?

* [s5 there a correlation between language abilities and academic
performance?
What can be done to ensure that the imparted skilts are nurtured?
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Hypotheses

[t 15 the view of this paper that equal attention needs to be paid to bath
delivery techniques and acquisition strategies through a sound andlysis of
students’ learning needs. Today, more attention is focused on how o
transmit language skifls than on how the transmitted skills are acquired and
nurtured.

Among the underlying factors of poor performance in language subjects at
RTUC in particular and in Rwanda at targe mention should be made of:

1, The assumption that secondary school leavers have had eroudh
language in primary and secondary schools. It is this ‘enouyh language’
beliefl that not only influences decisions and dictates practices n
language classes, but also deceives students themselves ancl provides
institutions of higher learning with wrong informatton on the [nauistic
background of entering students.

2. The learning needs of students are nol known, they are simply Cuess
at, which results in students being taught ircelevant malerials inoan
inappropriate way for no obviols purposes.

3. There is a chain of influences from primary to secondary o tertary
education. The current level of communication skills in students s the
result of combined effects of past training and current teaching
appraaches.

4, The ‘teach and go’ attitude among language lecturers does not help
scaffold students’ learmning effort: teachers teach but students do nolt beam.
While lecturers complain about students’ lack of motivation and poor dass
attendance, students stay away from language classes for rrelevance ol
teaching matertals and poor delivery techniques.

The disparity between language provision and learning cutcomes sliasses
the need to understand the underlying paradigm of delivery-acquisition m
language classes in colleges and universities across the country.
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Theory

The question  of language provision and  performance has  been
extensively discussed in Second Language Acquisition literature with
suggestions  that useful information may be vyielded by analyzing
students as individuals. According to Sysoyev (1999), students’ analysis
is lkely to give two kinds of information key to a sound language
acquisition process, The first reflects  students' ‘possession” i.e. their
current level in the targel language, their motivations, the methods of
learning they have experienced, their expectations, their frustrations,
therr stralegies, their contribution to the learning, etc. The second
informaian represemts what students want to achieve i.e. their reasons
for learning.

These two kinds of information usually correspond to two levels of
khowledge presented in Krashen's (1982) Input Hypothesis also known
as + 5 /1 Hypothesis in which 7 represents students’ current level of
competence in L2 and + 1s the level of proficiency beyond their
present level ol knowledge,

lit simpler terms, students are motivated to learn only il there is
something more challenging than their actual level of the knowledge of
the world. Conversely, if the material taught does not contain new
information, students’ motivation tends to fade away as a result of
dissatisfaction and lack of interest. In most language classes, the
situation is far from the ideal / + I because students act as spectators
and admirers of the spotlighted teacher.

s hiere that the scaffolding role of the language teacher arises. 1L is
the view of this paper that language learning problems take roots in the
information gap between these two stages. What students know is nob
known, what they do not know is not known and what they are able to
achieve is not known either.
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Languade teaching at Rwanda Tourism University College
(RTUC), challenges and perspectives

By Professor Tembue Zembele
wa Ololo'*

Abstract

The paper discusses the issue of comwnunication skifls among RTUC
students with focus on the disparity between student language identity
aid thedr current performance as a result of poor language background,
g restive adaptation of teadhing approaches and an inadequate student
analysis exacerbated by a too high teacher-student ratio, a ‘teach and
GO attitude among language lecturers and a simplistic analysis of
students” fearning needs. The analysis of the data reveals that 83 % of
the sampled students are hardly bifingual in both French and English
agaist 88 o of e same group who stiff have difficulties communica-
Lkt i wviiting,

ey words: challenge, communication skills, language background,
bilingual, teach and go, disparity, student analysis.

Backyground

I order Lo impart equal education to all Rwandans in a view of
transforming the country into a knowledge-based and technology-led
economy, the  Government of Rwanda has identified bitingualism as a
way to bridge the Francophone-Anglophone divide towards the building
of & unified nation whose foundation is the human capital,
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6.3 Areas for further research

The scope of the study was limited in accordance with the objectives
and research questions. It is, therefore, suggested that a national
research covering the whole country be undertaken. This sludy was
carried out in rural area, Nyakiriba Sector. There is, also a need lo
make a comparative study between the rural and urban areas. There is a
need to carry out a research on gender imbalance on participalion n
Science and Technology Courses in Secondary and Tertiary Education.
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(i) Public education about the intrinsic and instrumental vaiue of
women's education

The researcher found out that the culture and through attitude towards girls
education and beliefs are the hindrances for women’s access on tertiary and
high education. Therefore, it is recommended that public policy shouid
compensate for the asymmetry in parental incentives to educate qirls and
boys by giving extra subsidies for girls’ schooling.

This makes sense because many of the benefits of girs” education are puo
blic benefits, 1e. they accrue not only to the educated individual and her
family but also to society in general - for example, lower infant portality
and fertility rates.

{(iv) Provision of scholastic materials and buplemeniation of
policies for girls who leave school due to pregnancy

The findings show that another reason that impedes woman edication 1+
poverty, Even if primary education s free, pupils should get uniforms,
hooks, and other necessary school materials. Therefore there is 4 need for 2
provision of scholastic materials especially for vilnerabte, The findings
revealed that the girl who becomes pregnant in a religious school s sent oul
of schaol, Thus it is recommended to the government to advocale he
implementation of policies for girls who leave school due to pregnancy,
gspecially in religious schools.

{v) Find scholarship for girls and women

The study finding revealed that some of girls do not qo to publi
Universities because of lack of required scores. Thus, they are abliged to go
in private Universities, and many of them excel when they arrived here,
Therefore it is recommended to the Ministry of Education to fing them
scholarship 5o that they can go in public Universitias,

Because there are girls and women who do not dare apply to <tudy
public universities, the researcher encourages girls and women 10 apply for
scholarships, including postgraduate scholarships.
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6.2. V1. Recommendations for Community Level Interventions
Ban detrimental cultures beliefs and religious values

Culture, atlitudes and religious beliefs have been found to be a hindrance to
gender promotion in education,

I ds thercfore  recommended  that  the  communities  abandon  all
discrimunziony cultural and veligious values and beliefs that societies hold,
s carr e achieved if the government bans discriminatory  cuoltural
practices through legal means.

Irncrease the number of secondary schools

The findings also revealed that there s a lack of secondary schools in
MNyakinle Sector. The researcher, therefore, recommends that the number
of  secondary schools should be increased by building new ones by both
goverriment and private secltor, These ones build and begins operations
should chiange affordable school fees,

Support arphaned girl children and eliminate child labor

From this study, the researcher found out that when in a household
Lhere are only orphans; the girls have to drop out of school because
Lhey have 1o take care of their brothers and sisters: to look for food,
mncome, shelter, etc.

Therefore, the researcher recommends that tocal government should
provide income, shelter, and fees to orphaned girls so that they can
remain at school. The study finding revealed that some girls drop out of
schools and go to work as house girls. Child labor should be also
eliminated at all costs, This can be achieved through community cam-
paign against it and through  government  legislation against child

labaour.



V. Conclusion

Education is central to the achievement of greater equality in society and
investing in education of girls has especially powerful benefits, not anly
for civic participation and family health and welfare, bul alsa positive
implications for all other measures of development, Society also benefits
in many ways from higher levels of women's education; from improv ot
nutrition for children and lower birth rates, to the provision of skiils
necessary for Labour and  Government.

Rwanda has made enormous good progress forward in improving aceess
of boys and girls to education at all levels, and in promoting gender
equality within the education system, but female students continue Lo
lag behind in educational achievement and access, particularly at the
secondary and  tertiary levels, where girls’ enrolment, completion and
achievement rates are lower.

Girls are under-represented in government schools, and are instead
more likely to attend more expensive and lower quality private schools
and Universilies. This situation prevails also in Nyakiriba Sector, wihich
was the study area of the current research.

Despite an enabling policy envirenment, in Nyakiriba Sector which wes 2
study area, a number of sccial and institutional barriers continue o
prevent gifls and young women from attending Secondary schools and
Universities and from performing equally to their male classmates.

Fnsuring the participation of girls and women is therefore funcamenlally
rewarding in terms of equity and also efficiency.

Gender-mainstreaming efforts are still inadequate at decentralized levels
and are not well incorporated into educational policies at both districts
and local levels and within both urban and rural schools.
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VI Pecommendations

iy order 1o overcome the anomalies identified already within the study,
the researcher gives the suggestions.

&.1. Recommendations for National Level Interventions

1) Increase awareness of the benefit of keeping female students
ai schooi

The researcher found out from the respondents that one of the causes
ol gender imbalance is that the girls drop out of schools because of
many reasons such as marriage, lack of interest, housework, elc.
Theretore, the researcher  recommends that there should be an
increase in the role of local government, mass organizations and parent
associations in mebilizing and supporting parents to keep girls in school.
Mese actors should increase public awareness of the benefits of girls'
educabon, and social mobilization campaigns whose aim is o change
attitudes snd behaviors affecting girls” ecducation at grass-rool level.

{ii) Set rules and regutation for all schools

From the respondents, the researcher found that pregnancy is one of
the major reasons that push girls to drop out of school, In the past, any
girl who was pregnant would immediately be expelled from school. But
the new Kwandese policy allows the pregnant girl and the schoolboy
rasponsible for pregnancy to return to school after the birth of the child.
However, many schools especially religious ones are gender insensitive
to this policy. As a result, they only send the girl home. In some schools,
students are not  aware of this policy.

Therafore, it is recommended that all schools set rules and  regulations
that are made public to both staff and students,
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Table I11: Consequences of not educating women on o016
economic development

Consequences Frequency Percantage
Lower level of education of children 60 16.7
Lower level of economic productivi-

ty and low income 105 29.2
High infant and maternal mortality 69 1.1
High birth rates 96 26./
Other responses 30 8.3
Total 360 100

Source: Field data 2008

The findings of this study confirmed what UNICEF (2002) found oul as an
impact of gender imbalance on clevelopment. There is a number oFf factors,
such as poverty, pregnancies, eary marriage and the effects of diseases for

instance the HIV/Aids epidemic.

This 15 obvious, because as revealed by the respondents, when a airl stays

at home; she gets married very eatly, and thus, possessing mare children,

Furthermore, she does nol understand how to avoid diseases such as HIV/

Alds,

From this study, It was found that low levels of female school enralment in

Nyakiriba Sector significantly lows the level of economic productivity and

leads to low income and higher infant and maternal mortality,

The reason advanced by the respondents is that, an illiterate worman in
Nyakiriba Sector when she is a farmer, does not master modern agoculbere
techniques; she mixes all the crops in the same slope of Land, uses
traditional methods of farming; and the consequence is that the yield
remains still low.

Those whao have been at school know that in order to have a good viald,
they should use modern techniques; they have to use the s docled] oeds,
Furthermore, if a woman has been at schoal, especially at Univarsity, 1t 45
very easy for her to get a job so that she earns money that enables b o
improve living conditions of her household,
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S Doy can someone e gamlully employed without o qood fevel of
coucation” Eaperience shaws thal when income 15 in the hands of women,
e money andd attention flow to dreas such as children's education, food

anil Twallh,

ihe forenomg findings are alsa in agreement with findings from Tuyizere
V20073, who found out that not providing girls or women with a proper
education has negative relurns to sociely overall as well as to the economy
Spmcthically, This s ustified by ihe facl that education gives girls the skills
and apportunities they need 1o become active contributors to their nation’s
development; illiteracy in woimen is an - obstacle to health improvement.

The research found out that illiterate women have high birth rates, For
them, “God gives chiidren and is the one who brings them up.” Thus, in
rural areas, the researcher has observed that the family size is beyond & on
average, and the illiterate women are responsible because they hardly
understand tamily planning methods and if they do, they refuse to put it in
pracuce. These findings agree with the findings of UNICEF (2002), in ity
report where it shows that  the  consequence of lower level of  education
o rural women s high birthy rates, garly marriage, etc,

According to Karl et al (1972), a family’s attitude towards the education of
thedr childien makes a significant difference in the classroom  achievements,
parents may not be present in the cassroom but have a profound influence
on the ways their children view schools and learning. The extent to which
parents support the school's objectives directly  affects their children's
academic performance.

The findings of this research agree wilh lhem because the results of this
stucty shows that most uneducated parents especially women in Nyakiriba
Secior hcite their children particularly their daugiters not to go to school
s that they can halp them Lo carry out housework; they don't supply them
with necessary materials for school.

Because the parents are the firat educators of their children, and are
responsible for providing them with a physical and mental basis for learning,
whetr those basic needs are nol met, the girl child can hardly succeed.
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